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People active in the aphere of Post A-level French Language Teaching
welcomad the avallability of a Report aof the Proceedings of a
Conference on that subject held at Hull in September 1970. It was
thefefore decided that & simllar report should be prepared on the
parallel German Conference held in Hull in September 1971.

This Report conslsts of summaries of papers given at the Conference
and the discussions that followed; these summries are based in the
main on précls sent in by the speakers themselves and/or transcripts
prepared during the proceedings.  Any requests for fuller details

will gladly be passed on to the speakers concerned. '

The Report naturally aims tc reflect accurately the Conference pro-
ceedings; apoliogles are made for any omissions or misreprssentations.

Thanks are due to: .

(i) The Vice Chancellor of the University, Sir Brynmor Jones, for
entertaining Conference mombers to dinner zxd above all for
his parsonal efforts to secure appropriate coordinating
machinery and funding for research projects eoncerned with
advanced modern language teaching;

(41) Mr J Galieymore, Dr F G Healey, Mr J L M Trim and Professor
L H C Thomas for their help in organising the Conference;

(114) Dr A D Best, Miss J "unter, Mr R W Last, Dr F C Stork and
Mr D Turner for their help with the organisation and ebove
all for the preparation of transcripts of talks and
‘discussions; ,

(1v) The Reglstrar's Office of the Univereity of Hull, Mrs J Naylor
and hsr staff in particular; for their important part in the
actual production of the Report. ‘

D C Attwood
Hull
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- CONFERENCE ON PCBT 'A'~IEVEL GERMAN IANGUAGE TEACHING

UNIVERSITY (F HULL

13th = 15th September, 1971

| " INTRDUCT TN
u - Conference members were welcomed to Hull by Professor L H C Thomas, Hsad of
the ‘Department of Germans

e ' The main object of this confersnce 1s to give thoss concerned with
teaching German ths opportunity of hearing at first hand about current
i research and attitudes in the field, of asking questions and of offering
; oritical advice. An attempt has therefore besen made to bring together
' representatives of all types of higher education establishments where
: Gorman is taught and to offer for discussion not only reporfs on ressarch
projects which have been funded or requii'e funding but also reports on a
wide range of work in progress. For the sake of complsteness, the
] conferency even goos beyond its title by covering some aspacts of
Pre-A~level teaching. '

Mr J Galleymore has kindly advised us in the light of his experience
of simllar conferences and helped draw_up the 1list of thoss to be invited.
As many of you will know, he was Research Advissr to the Committee for .
Research and Development in Modern Languages, unfortunately disbanded at
about this time last yaar.- With the demlse of the Committee 1t 18 not

" olear how future projects in the fleld are to be funded, and last year's
conference on Post A-level French languags Teaching consequently passed
a resolution with one vote against and no abstentions that 'the conference
notes with dismay the deoision to discontinus the work of the CRDML on the
expiry of its prenent term and expregses the gravest concern at the iack
of provision of earmarked funds for new projects within the Committee's
range of activity. It stresses the valuabls work done by the Committee
in edviaing ths Départment of Education and Science on developments in
the fisld of modern languages and their teaching and on ‘the distribution

) . of funds for rasearchj it uriderline,s' the encolﬁ‘aging results already

ach’eved and drawa attention to the. urgent need for further designated

{ funda and coordinating machinery, without which serious loss will result

to modern language teaching in this country.'

It may well be that this odnfeyrenc»e may wish to frame a simllar motion.
In any case, 1t would seem particularly important ‘that gatherings like this
one be held regularly for purposes of coordination and fruitful discussion,

‘-
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mr‘h'i.r:u].uﬂy ginea tie Alggoiutin of the CibilL, hn laat conference
on Poast A~Jevel German toaching was hald af Casbrides in Mareh 1907,

four and a half years aro; claarly thers have been importent developimnts
aincev then and at the same time som of the points discussed at that

useful conference will be taken up again here,

1. The Pregent Pogition of German -
(a) In the gchoolg (A. Peck)

Threats to the pogitisn of German in tha schools arise from:

‘ (i) Primary French (1;hnugh this in itself would not constitute

a sarious threat).

(i1) The necessity of having a cowmon curriculum dus Lo the
problem caused by social mobllity in the very varied
pattern of reorpanisation. This could favour French
and threaten the position of Jerimun where it ig f{irat

foreign language.

(111) The philosophy of the balanced curriculwn which in offect
calls upon forelgn languagos to jusiify the time they
occupy in tvhe~ curriculum and questions whasther the
sducational value of learning two foreign languages

is twice as great as that of learning one.

The position is, however, not yet hopeless, but the pericd is now
coming when German will have to bs justified as a discipline that will
widen horizens and that is ygeful to scholars, The coming Survey of
National Needs might well ghow that German has claimg as well as French.

Working Paper 28 ~ lew Patterng in 6th Fora Modern languagze Studies

and Pogt O-lgvel Studisg
which discuss content of gtudies and the skills to be foastered in the

sixth form mey well lead to sevaral significant developments in the

field of German. Among these could bs an Increass in the importance
of the listening and speaking skllls, a wider reading programme and a
broadening of the concept of culture. The use of prose composition as
the principal means of language acquisition may decline, though pupils
will be skilled at writing German, even at differont stylistic levels.
Also it is quite possible that part of tho time gpent in the sixth form
will be devoted to study abroad. o

All this }Jill mean a differsnt typs of Universglty entrant, ons who
has acquired different akills. The universitiss will therefore be very
mich affected by any such changes; consequently they should

-



(i) be prepiarad to “e Ip desarminn whit objectivag should ba ;

(i1) e aware of what ig happoning in tro fseirsols and accept

a generation »f pu*n Levwith now ak ilis;

(11i) take note of the fact that half the graduates wiil
become teachers and hely propare them as sueh o
reflecting the importance of greaking and liglening:

skills; broadening tha concerpt of cu]ﬁre and ailowing

them to spend time abroad nt a Fadaprozische Hochsehule.

D.W.T. Hatson

This is a “rief statement bas 00 on replies to a gquestionnaire sont
to ATG members.

Teachers were asked ahout m3thods amployed in Cerman cowr 388,  An
aural/oral approsch was adopled in 338 of comprehenswcs, 20% of grammav
schools and 6% of independent schrolg., Howsver, the traditional
grammar transletion still occupied a str ong position in 32% of compra-
hensive, 472 of grammar and 44% of independent schnols. There were
intications that this pattern would change when all examining toards
shifted the 'emphasis away from prose composition.

Mombers were also asked to comrent upon the prospects for Geriman
in their school and to state whether the amount of Gorman had increased
or decreased in recent years. 528 of all schools reported favourgble
prospects or an incveass in German teaching; 29% reported that there
had been no change and that there wag unlikely to be any :Ln the
foreseeable future; unfavourable prospects and a decrease in German
teaching were reported by 19% (33% of these were comprehensive schools)

Reasong advanced for the decrease in Geriman teaching included:

(1) Primary Grench ~ making it difficult to Justify the
adoption of any other ].ahguage ag firet foreign
language in a school;

(11) the inclusion of German in the curriculum of a new
school depends upon the attitude of the headmaster
and his interest in languags studies. Also, it is
often claimed that it is difficult or impossible to
timetable a eecond foreign language

(111) comprehensives of a moderate size do not always produce

'8ixth form language groups, of a-viable slze;

3w
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(iv) Germin is still often l-okei upant as an optiamal extra
for a gifted minority, an optisnal subject that can he

dropped st wi

The overall picture i thus that German eontinues in the mjority
of schnols to taks secsad place to French.  The posaibility of French
and German ag joint first fnreign languaged prses many practical probliems
excapt in the very large comprehensive or in a gslective school.

Perhaps the stranglehold of French could be broken and the imbalance of

Franch lingulsts corrected if more achnols optad for a different first

languags.  Bach local authority might then have at least one First
Language Germar sehool (and perhaps even a First language Fue~ian school)
in its area. This would, among other things, solve some of the problems
canged by soclal mobility, fof pupils could than move batwoon similar

schools in different areas withoud jeopardising their language studies.

Thus, while the present prsition of Garman in the schools gives no
cause for alarm, tha situation mist be watched carefully and universities

and polytechnics are urged to cooperate to find means of halting any
decline in that position.

Discussion  (Chief participants: . Professor K Brooke, Profesgor A Spicer) .

Doubt was expressed as to whether present A-lsvel teaching methods
wvare as bad as had been suggested or whether a different kind of pupil
was needed. Mr Peck replied that his assertions wore based on psrsonal
expsrisnce. He had found, for example, that oral comprehension was a
nev skill that could and should be taught; he had found that pupils of
relatively low ability could understand German when spoken at almost
normal gpeed. He also felt it highly desirable that pupils of German

should gain inaight into the life-style, attitudes and opinions of their
German contemporaries.,

It was suggested by another speaker that My Peck's preposals had
been misunderstoods he had simply put the case for a change of some
methods and a change of areas of emphasis.

(b) In the Collezes of Education (Professor A Spicer)

Modern language courses in these astablishments ares for the most
part new. . Though French dominates, the position of German COumares
very favourably with that of Spanish and Russian.

Hitherto 1Anguage courseslhave_bean taken by students to widen their
own development and not for etriotly professional purposes. However,
Primary French and a loeal shortage of language teachers in some sscondary
schools, etc., has led to the production by colleges of education of

-l
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students who go on 49 teach Trencii. © This haa not ved happoned in the

coge of Garman, but it may well da ao in the Tuture.

Thean the question emerges of hou courses can be adnpted to copo with

students who will have to igach German. A regtricted timetalle poses

mrticular problams in tha! it leaves litile ronom for the exinnaion
P i

necessary to fit in methodslopy, wte.  The present organisation of

teaching practice also pregents difficulties, the main ones be ing that

(i)

(11)

the students may be supsrvised by someons who has no

knowledge of German;

there is e lack of practice places in schools where

German is taught.

Normally, Germun courses are provided by madern language departmentis

which usually have o French srecislist as head. lMost heads of department

feel that modern lamguages are fairly treated as far as staffing, alloca~

A3

tion of funds, etc., are concerned, though most such departments are

fairly small.

Main language courses vary in length from 300 to 900 hours (German

300-600) .

(vi)

The main avowed aims are to teach:

the ability to understand anc speak the language;
the ability to understand the writien language;
literary appreciation/culture H

the ability to translate from the foreign language;
the. ability to translate into it;

sore ingight into the structure of the languuge.

Difficulties encountered are attributable to the following factors:

(1)
(ii)

bad teaching practice arrangements;
lack of time;
an out~of~-date examination syllabus;

influence of the universities through BEd courses
modelled on university courses which are “hemselves
out—of-date.
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Digeugpion (Chiefl participants: Frofes-or K broocke, Lr ¥ liealey

L £ husson)

When agked aboul facilities available in calleges of education,
Profagsor 3picer stated that 80% of then had a language laboratory but

that there wﬁs A shortage of technical staff.

Thare was soms digcusaion on the aegative influenge of the
universitises. Profegsor Spicer re-satated his convicticn that on the
whole the universities actec as a brake and often saw themselves there
to maintain standards which meant among other things opposition to
anything nev. However, one speaker cited a case where a éollege of
education was allowed virtually a fres hand i3 the compilation of a
B.Ed. course and eventually produced something that was very university
~like in all aspects.

(¢) In_the Polytechnics and Colleres of Further Educat lon
(br ¥ G Healey)

A rather puzzling situation for the outsider exists in the rFublic
sector since Post A~level work in German consists of:

(1) degree courses, whether london University External
' or G.N.A.A., mostly in polytechnics but also in ‘sons
other colleges, and based on a student entry with

similar qualifications to those of university students;

(ii) diploma courses, some for the Higher National Diploma,
gsome for college diplomas - sometimss requiring only
one A-level for entrance - plus a certain number of
postgraduate or post-experience diplomas for specific
professinnal purposes.

Colleges and polytechnics offering German as a subject in the
London B.A. General (External) degree are often preparing C.N,A.A.
degrees of their own which will supersede the London degree.

In this sector German is normally part of a widef”degree course,
usually containing other languages or subjects suck as Ecbnomics;
currently only ons 3ingle honours German degres, of an a:ea.etudies
type, is in preparation. Some institutions offer specialised language
coufses, including German, having a professional orientation touards

. translation and interpreting, others offer courses cloger to the tradi-

tional university type, but usually with‘greaterkstress on social and
political institutions. - Many courses also include an introduction to
linguistics, There is no overall philosophy of language teaching ag

-6
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sueh in C...A.A. courses, but considerable sticgs is gfenernlly placed on

contemporary forms and usare and on sral ability.

o poatgraduate work is known of at present in German in this secter,

but many ‘members of polytechnic stafls are enpnped in research.

Diacuggégp

In the discussion that followed, Dr-D van Abbé added the followiny

pointat

(1) There is a big and growing demand for courses {for

secretary/linguists (often graduates)s

(ii) An ares with a great future is that of the adult

be ginnes;

(i11) While accepting Dr iHealey's point that resecarch should
not bs a prime concern for staff at the polytechnics,
it is nevertheless important that such people should

engage in ressarch into methodology.

(br Healey accepted this, but suggested that such rescarch would -est

be done. on a team basis.)

(q) iﬁ the Universities (Professor K Brooke)

To save time, consideration of Subsidiary, "Science German' and
gimiler service courses is omitted, but just such courses do attract
teaching experiments, and we may hear about some of these during the course

of the conference.

In the main honours sector, whether gingle or joint, the 'mixture as
before' resainsy prose, unseen, essay and oral skills have to be demon—
strated, though not all receive equal teaching time. In nearly all
universities tliere is a weekly pross hour, usually taken by ths most able
and/or senior staff, whereas the unseen ia often a sporadic variant inserted
into the prose time-ration (though not at Kent, for example), or is
associated with stylistic exercises which are in turn often related to

the literature programme.

Nearly ell programmes say that oral work is very important, and

' perhaps this 1s pot mere lip~service. Consider, for cxample, the forelgn

residence requiremeﬁts, the frequent weighting.of the oral examination &s
equivalént to one finals paper, and regulations which state that poor vral
perfcimance -can pull down the grade obtained in the written parts of the
examination. Also, there is often the 'incertive' recording of oral

distinction on degree certificates and atove ull the importence attached

-
i
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to the work of the lektors (though the latter nre perhaps not always
exploited to bsst advaniage).

Supporting courses in 'Phonetics', vurious kinds of "Fhilolopy'  and

also 'Linguistics' are meant to (and probably do) have some decpening

value, but are open to t" o alism.
Of developments Ly - 't interesting is the group Bradford,
Salford, Surrey and wu. i more variety than this grouping sug, '.its,

and to which one must acd several polytechnic and G.N.A.A. courses.. In all,
one or more practical skill is taken to a very high level within a 'modern’
study programme. Perhaps the older universities should no% compete with

such programmest the moderns have the head start.

A development of special interest to the universities was the Lockwood='"
HintoaThomas exploitation of translation into English and other work on
German texts in subatitution for traditional 'prose' - most of us are aware
of this, and take some variant ideas. Finally it is noteworthy in this
respect that from 1973 prose will be an gptional finéls paper at Newcastle
‘(on Tyne). )

Discussion (Chief participants: D Bowman, Professor‘w Coupe, S G Craven,
R M Oldnall, R C Y Smith, Dr D van Abbe)

Much of the discuasion centred on pross composition. In reply to a
question, Profeasor Brooke stated that he thought postponemsnt of prose work
until the student's final year to be a good idea provided that language
classes- in the preceeding years wers devoted to the gkilfu] exploitation of
texts written by professiomal writers in 'good' German. On the other hand
he was not prepared to accept that prose composition practice was in any way
‘unnatural'. Also raised was the problem of prose work and the weaker
studed%z either he had to be given an 'eagy' English text whose content-—
level was inappropriate to his experience or a more difficult text that
produced such a crop of errors in the translation that the student became
discouraged. It was felt that in such cases direct method teaching did
not provide an adequate substitute, though prose composition practice/
digcussion with smaller groups of students might.

It was pointed out that the polytechnics tended to concentrate on
1isten1ng/speaking in language teaching, whereas the universities stressed
more the developmant of reading/writing skills. The aim should surely be
to concentrate on them all, it was‘argued, though the development of
listening/speaking skills should come first. Professor Brooke accepted
this, though he felt that ths development of reading/writing skills would
remain incomplete if courses were based on texts concerned with politics
and economics, and literary texts were excluded.

8-
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Problems of the kind encountared in the development of new crurses
ware highlighted when it was stated that concentratinn on oral work and the
consequent provision of a large number of 'contact hours' meant that
students had little time left for private reading. This led to undue

dependence on lectures znd lecture notes.

When asked what he was cducating his students for, Professor Brooke
stated emphatically that he did ot aim to provide vocational coursess a
rigid programme could be a disaster if taings wend wrong and so he aimed
siinply at the encourageme~t of better ‘nnises', better writing and better

'sense'.

2. Trendg in the Evolution of German Langugime 3tudies in Britigh

Ugivergiglea (J L M Trim)

- Autonomous university studies in modern languages are of velatively

recsnt origin. Their evolution has been influenced by the major changes

» in the intellectual climate of recent times, and the various stages of this

evolution are still represented in various ways in our institutions.

In the first plaée, the great heritage of classical-~humanist language
studies exercised an enormous influence on the 'modern humanities'. It is
perhaps worthwvhile to reflect briefly on the development of that tradition
itself. During the Middle Ages, and for some time afterwards, a knowlsdgs
of lat.in was a preréquisite for any kind of participation innintellectual

life, the principal form of literacy. With the rise of natianal standard

_written languagesin Europe the utilitarian valus of Latin dwindled, and

instead it came to be valued as a necessary mans of access to the literary
culture of the classical perind, which vas ssen as the fountain-head of
western culture in general.  Philological studies weve a means to the

reconstitution of texts in their original purity, before their slow cor-

ruptinn in the repeated process of copying by medieval scribes. For the

young scholar-a sound knowledge of the rigour of a logically based grammar
and the refinements. of style were means to an end, an initiation into the
meni,al world presupposed by the classical tradition, the development of the

intellect and aesthetic sensibility through a serious confrontation with the

' great minds of the past who had shaped the civilisation from which we

dorive.

’ The extension of this view into the study of modern languages was
twofold. On the one hand, the humanist method was transferred Lo the
study of the past-renqissance vernacular literary tradition. English,
¥rench, German and Italian, at least, could look back to a 'classical'
period which already required scholarly reconstruction and étndy, and which
was thoroughly imbued with the classical spirit. On the-other, the re-

discovery of medieval Germanic literatures invited the application of the

G



philological method to the reconstruction and interpretation of this new
corpus of texts. This movement was strongest in Germany at ihe end of the

eighteenth and the beginning of the nineteentli century.

As the century developcd, historical-philological study became
increasingly an end in itself. The unc. 1 wvanding of language (as of
institutions, ideas and literature) was held to lie in tracing the interplay
of regular processes of change which link the earliest extant remains to the
language of the prasent'day. Taking the natural sciences of the nineteenth

century ar ' ~del, philology attracted a different type of person from
- the hur 3t @ . wan-scholar. The close attention to exact method
roduced ucted) schclars who put preciasion and meticulousness above

sverything else. Scholarly respect for evidence, which had to be objectiv-
ely collected, and dispaasionately assesged and evaluated before any
conclusions could be drawm, were v1rtues indeed, but the- cloged body of
teztual material preserved and the emphasis on the medieval calried certain
dangsrs. It is notable that the exact discipline « ¢ prose comp051tlon,
requiring similar habits of mind and carrying with it very similar limita«
tions developed at the same time. The application of a similar historlcism
to literary studies produced for a time, most of all in Germany, a strong
intellectual structure. The enormous prestige of the German univarsity
gystem around the turn of the century, especidlly in comparative and
historical linguistics, exerted a great pressure on the emergent language
studies in Britain, which was naturally strongest in Germun studies. How-
ever, the very identifilcation of the historical~philological msthod with
German influence wag one factor in the resction against the method, a
reaction epltomized by the secession of the English Faculty at Gambridge

in 1917. In that case, the rejection of the 'dead hand' of historicism
and medievalism in literary studies, in favour of direct access to living
1iterature in the mother tongue, involved the complete abandonment of
aystématic language study — a classic case of the baby and the bathwater!
Tt would seem particularly inappropriate to foreign language studies. Yet
the conception of language studies as exclusively literary has been
influential in several university curricula, in which the study of language
¥} relegatéd to the étatus of a mere prolegomenon to literary appreciation.
Ironically, the feeling of German cultural decline, the recurrent political
tenglons and the profound lack of‘sympathy felt by English Germanists and

_ German—speaking emigre scholars with contemporary Germany in the first half

of this century, helped to. turn attention largely away from contemporary
German language and literature to that of the secure past, or the: uncontam-
inated periphery.

The reaction against historicism was not, of. course, merely a
manifestation of‘English chauvinigt reaction against German intellectual
domination. It was part of a major intellectual movement, a change in the

«10-



O

ERlC

| R

concept of acientific explanation, the displace.ent of classicnl

mechanics by quantum physics and the uncertainty principle, the rise of

social sciences, a switch of interest t syslems rather than process 3,

s0 that structural and functional analyses appeared more relovant and

usaful than historicel ones. In the language field the Saussurian

diatincltion between synchronic and diachronic linguisties, with increasing

attention to the former, produced the most vigorous developments in the

undergtanding of language between the wars on the Continent and in

Amarica, where Professors of German played a leading part in the creatlon _

of the L'+ istic Society amd in the development of structural linguistics.
impact of these movements on university leagunge studies and

swigunge teaching in thia country was very slipght until quite recently.

Rather more: influential was another offshnot of neogrammarian lingu-
istica, with its emphasis on natural speech ag the stuff of linguistic
history, writing being an imperfect secondary representatinn. In 1390,
the Marburg Anglist, Wilhelm Vietor, issued his resounding manifesto:
tder Sprachunterricht mup umkehren', demanding that the classical~humanist
tradition be ‘abandoned and pupils taught to speak modern colloquial language.
Iater in the same decade many leading liguists attached themselves to the
iﬁfant International Phonetic Agsoclation in order to apply their knowledge
of phonetics and their understanding of language processes to the ra&iﬁai
reorganisation of language teaching. One m;re practically orientated
branch of this movement led to the direct method, the Berlitz schnols and

the 'nature method' - essentially pragmatic, atheoretical, insisiing coa

exposure and activity 'learning language, not leérning about languags'®.

The L.P.A. pioneers such as Sweet, Jesperson and Passy, however, set a
tradition of writihg and lscturing on néthods of language learning and
teaching which was followed by H.E. Palmer, Jones and Bloomfield.
Palmer's books remain the clearest, most practical and detailed description
of modern language teaching techhiques; Jones' Department of Phonetics at
University College, London set high standards of achievemsnt and pronun~
clation, baped on a conscious development of contfastive phonetics, while
Bloomfield's synthesis of neogrammarian method, Saussurian concepts and
behaviourist psychology drew clear conclﬁsions for language teaching, and
it was his immedliate followers, especially Fries, who developed ths notions
and techniques of applied linguistics, backed by enormous financial and
organisational resources as a result of the sudden expansion of America's
linguistic needs during and after the war.  In the later 1950's language
teaching in this country began to be profoundly influenced by the concept
of the language laboratory and to look to linguistics and programmed
learning to supplyvthe necesgsary software, The impact was felt more by
the schools and technical colleges than the universitieg, which viewed the
new jargon with deep suspicion - and enjoyed shorter staff-student ratios!

-11-
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Purthermore, though teachers themselves came to realiss more clearly

+ha usefulness of basic linguistics to their understanding of thelir

probléms and their role, the traditlonal separation of academic

formation from profegsional training insuleted university language
Jepartments from the needs of that 40% of their graduates who would enter

the. teaching profession.-

The freedom which universities have hitherto enjoyed from central
direction has encoufaged a tvich variety of aprroaches. One can find
regidues of all the movements I have traced. Some departments are
firmly rooted in the classical-humanist tradition, others are proud of
philological acholarliness. Some again are committed to interdisciplin-
ary area stu.iies, others to the pragmatic command of language skills.

A few (too few) cultivate a linguistic approach. The creation of new
universities and polytechnics, with their self-conscious search for -
identity, has led to an even greater diversity of structure and
approaches. Individual departments are of course not necessarily
homogeneous; quite different interests and values may be found in
different colleagues, existing‘sometimesvin_an organic complementarity
and productive symbiosis, sometimes in an uneasy coexistence or outright
hostility and conflict.

A variegated pattern of this sort is by no means necessarily a bad
thing. It provides a rich ecology and a framework for a useful di-
alectic. However, its potentiél flexibility is reduced by restrictions
on academic mobility (of undergraduate and, especially, postgraduate
students)fand by the tendency of academic systems to be self-perpetuating;
one likes the system, accepts its values and stays within it,'or one
legres. Nevertheless, there is an increasing interplay of ideas and a.
greater readiness to accept change as a permanenﬁ condition. It 1s to
be expected that the posiﬁive values associated with each of the major
approaches will play some. part in influericing the development of
language studies for a long time to come. .A perféct balance is
probably unattainable, but the total neglect of any is likely to be
felt as a defect in the long run. I would summarize these, haslc aims
ag belng:

(1) the building up of the~'communicative.competence' of the
loarner for his various pragmatic and vocational purposes
towarde the level of near-nativeness;

(11) ﬁheydavelopment of the individual-personality, his

| sensitization to aesthetic and cultural values as
embodied in texts and transmitted through the controlled
and differentiated use of lahguage; ’

- D
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(iii) the develnpeont of dispassionate -ad diseivlines
habits ~f mind, scholarliness bagsed on respect

for evidence and lopical argumend;

. {iv) the devalopment of thesretical iLnuight into the
workings of language, and tfhe applicati-n of bhnce
insights to the understanding of language use and

the agsocinted social problems;

(v) the development of an ability to interpret onc
culture tr another, and thus act as an apent for

their mituil enrichment.

Different institutions will have different aims and sonme will say
that the achievement of a2ll these aims is not necessary. They may be
right, but what mst be resisted is the developnnht of a caste structure,
with the universities producing the 161ite' and the polytechnics, etc.,

'apents for the machine'.

During the development of teaching melhds to achieve these aims,
polar oppositions may emerge, 6.g. direct exposure to a largs amount of
language v. formulation of knowledge of the structural properties of
language; development of active skills ve. development of receptive ones;
spoken v. written, etc. " In such cases a proper balance is essentialj
in fact, the notions of economy and balance of effort for different kinds
of 1angunge ynrformhnce are determinants of purposeful. thinking in

course planning.

A series of seminars has been held as part of a Council of Euiope
programme for ths:encourégenent of more intensive language learning in
Burope. Out of these has come a series of‘éuggestions on the content
of universlty programmes, bearing in'mind that a considerable number of
language groduates (40% here, 80-90% abroad) enter the teaching
professions I would mention espscially the following reports (which
_are available from The Secretary, Comnittee on Higher Education and
Research, Committee for Cultural Céoperation, Council of Europe,

Maleon de 1'Europs, Strasbourg, France):

(i) Course in the training and further training of modern
1anguage teachers for puplls aged 10—16 Oslo 1967
(coc/EGT [ &7 3);

(11) Symposium on the training and further training, at
university level, of modern language teachers.
Saalbach 1969 (CCC/ESR /69/ Projoct 50/3);

(iii) Symposium on éoal analysis, contents definition
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and evaluation in mndern languages at the university
level. Skepparholmen 1970 (CCC/ESR/IV /717 18);

(iv) 'la Fole des Universités denz la Formation des
Professeurs de Langues' by Professor B Malmberg
(CCC/ESR 69/ Project 50/5).

Taken together, these documents provide a compact statement of
what might be termed a 'modern concensusa' view of the aimg of language

" studies at university level. The overall aim is to equip the graduate

with a near-native communicative competence topether with theoretical
understanding of the nature of that competence (and the necnnas
professional training as a teacher, which in Britain would be the

_ separate responsibility of a Department of Education). The notion of

'near-native commnicative competence’ was defined by the Skepparholmen
symposium in the following way!

1e The main elements of the basic linguigtic component of modern
language courses should lsad to!

(a) a basic practical command of the phonetics of the foreign
lenguage, and a basic theoretical knowledge of ths phonol-
ogy in relation Yo the mother tongue;

(b) a command and theoretical understanding of the essential
morphological and syntactic features of the spoken and
written language; o

(c) & vocabulary adequate to educated conversion in a full

range of situations encountered in every-day commnication;

(d) a familiarity with the formal and colloquial registers, and
an understanding of the differences between them;

(e) some knowledge of the cultural background which the
averags educated speaker brings to every-day social
intercourse. '

2. The main elements of the basic gultural component should include a
study of the literature and civilisation of the foreign country.

3+ The main practical elements of the specialist programme for intending

" teacherg ghould lead toi

(a) freedom from phonemic and allophonic errors which would impair
intelligibility and from misleading informational or para-
linguistic behaviour;
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(b) freedom from morphological and syntachtical errors in
writing, and in speech egpecially in the classroom

and in other professional contextis:

(¢) a vocabulary adenuate for the understanding of a
substantial range of non-specialist texts, such as
would form part of the normal expertise of an

educated native speaker;
(@) a command of the formal and colloquinal registers;

(e) a substantial knowledge of the sociai and cultural
background including gcientific, technical and
techn logical features, which the educated native

speaker hag aw his commnand.

4+ That the masin theoretical olements of the specizili.st course for
intending teachsrs shoukd comprise an understanding of the general
principles of language structure and analysis, its histoi‘ical development,
and the pressntatiion of a number of current rnociels of grammatical

description.

In addition, it is commem ground tha% all should understand the bases
of psycho- and sociplinguistics. It has also been sugpested that the ‘
historical approwmct; should be replacsd by a concentration on developing
and understanding of contemporary Jlamguage and society, for the overall
aim should be the mractiical acquisition by the student of the ability to
function as a member of mmother culimre and tn commnicate that culture to
others.  Should amything other than the esntemporary be taught? It is
difficult to combimz the mld and the mew: exposure to texts in older forms
of the language has its fungers, for. students can easily become c¢ccnfused .if
they are expnsed'to a wife range of,:.'S'tylesj, etc., many of which are anachron-
istiec. Un the other hand, the classical literature of a people is a '

continuing factor in a cmmulative Literary culture.

In conclusion, 1t is dmportamt that language teacliers know exactly what

thepy are aiming at and why® _inertia shouId be replaced by conviction.

Discussinn (Chief participants: Miss P Barnett; Professor K Drooke; V Fried;
W Grauberg; ®.C lMcDermott; P wewmark)

There was considerats discussion on the desirability of concentration
e the contemporary in modern language studdes. One member wondered why
ewer-exposure to ninetesnth century texts, for example, was more dangerous
» Die Zeit, etc., and asked what the norm

WA S, M Yrim m,;};,,lied thaz+there was no norr. in the sense of a corpus of

than aver-gxpysure to Der. Sn pe
texts representing that norm. It was possible, however, to delimit sets
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of Lexts which would pass Cor native usage without strong values being
abtached ne way or the other. Ha conceded that concentration on the
gtudy »C such sets would‘be dull and that subsequent eipansinn to a wider
range »f stylas was therefore desirable. In arﬂer’tq avyid confusion,

such expansion should, however, be done systematically and explicitly.

“Mr Trim rejected the view tha' ~uch a procedure would entail in the sphere

‘of music, for example, the bamiing of Schubert as a source of enjoymant

until children had a recognised corpus on which to base their standards;
he was simply arguing for corract programming rather than confronting
students with unsorted material, which could only lead to confusion of
styles and registers. 3ome speakers suggested that students were clever
enough to cops in this matter, while others found that difficﬁlties arose
because many studénts had only & limited knowledge of styleg in English.
it was also Buggested that in some cages the use of socio-political texts
rather than literary onas would be advantageous.

ne membor recalled the report (1/t/) of the swing away in the cblleges
of education from.ths pursuance of language cuurses for 'personal development'
and detected a similar trend in the approach to university modern language
teaching now suggested in Europe. Such an approach would enable students
to acquire a closer understanding of the languag:, but the humanistic
nature of the courses would be eliminated. i Trim acknowledged this danger
and gtated that it underlined the impdrtance of taking into account gll} the
aims that had been put forward as considerations essential to purposeful

course planning.

It was noted with regard to German studies in higher education estab-
1iéhments'that, whereas the older type of university course was one-sided
because of concentration on literature, there was now evidence of &
tendency to concentraté on the spoken language at the expense of the
written. Finally, one member urged that A-level courses should include

gomething on the nature of language and the way 1t functions.

3a, Introdugtion o Research in Progress 0] Galléqure)

Papers previously circulated include an article on the work of the
former Committee on Research and DevelopMGnt in Modern Languages;* this is
the account given to last year's Post A-level French Conference. Another
paper gives a list of the projects funded.on the Committee's recommendations
of 1964-69 and also a list of the projects recomnended during its last year
(196§-70) for financial support to the DES, the Research Councils and the
Foundations, but which still, after two years in most capes, are without
financial support.® DES designated funds for research and developmeht for
language teaching, particularly in higher education, within which the CRDML
recommendedtthe initiation of new projects, never amounted in any case to
mors than £50,000 p.a. during the—operativé 5 years. The smali funds
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avai®’ '~ fnr the very extensive ar- s of interest indicated in the lists

£ o sjrets did, however, av . quivalent sums from sther sources,
notably ths luffield Foundation, and there was & most significant grouing
cooperatinn from other countries in Europe, assisting_imcréasingly with
funding. It is most regrettable to see this trend abruplly terminated as
part of a decision that in 1570 there was no longer, as in 1964, "the nead
for a central body to conrdinate activity and to promote rescarcn and

develspment in the fisld of modern languages" (CRDML First Report).

Also circulated to the conference is é.list of projecls "in the field
of linguistics" supported by the 3chools Council, the Science, the
Social Science end the Medical Research Councils, the Office for Scisntific
and Technical Informétion and the Nuffield Foundation.*  No -doubt the
Schools Council for the Curriculum and Examinations’ can contime to consider
projects limited to teachihg in the school‘classroomvin intention and which
may assist currcilum development, but otherwise the Councils' terms of
reference indicate so marginal an involvement in any support for work for
language teaching purposes, particularly in higher educatinn, that in 1970
they refused financlal support for all the 15 prOJects recomnended to them
by the CRDML because they did not come within their terms of reference.
On the disgolution of the CRDML, the Centre for Information on Language
Teaching - jtself a 1966 project of the CRDML -~ becawe the clearing house
for these and any other projects (of the kind previously considered by the
Committee) submitted. The CILT paper about this {(which has also been
previously circuleted) indicatés DBES thinking that the Research Councils
would cover the responsibilities of ‘the former CRDML.  However, on re-

- submission from the CIIT clearing house to the Councils this year there

has been only a restatement that the same 15 projects do not come within
their terms of reference and cannot therefore boe funded by them. Far from
any hoped-for axpansion of their terms of reference to help ease "the present-
situation, the Councils appear in fact %o be withdrawing even their previous
marginal interest. - 08TI, for example, will no longer fund languages for
scientists as it did previously. Thekprovisions of the Dainton Report on
Research Policy are not known even to the Ressarch Councils. ~In the
meantime nothing has been heard of the 20 projects which were in wvarious
stages of preparation in 1970 for eventual submission to the CRDML. Some
proposers have indeed been told that there is no further interest in the
field. In twelve months the CILT clearing house has convincingly proved
iteelf a misnomer.

The .conference programme.will inclﬁde accounts of fnur projects

‘ funded on CRDML recommendation and one funded by O3TI; reporta will also
be heard on two other projects recommended for support but still without it.

There will also be statements on the Surveys of National Needs and Demandg
in Modern Languageg, now funded and initiated.
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3b.i. The Project at Birmingham (Dr L Seiffert)

My remarks will apply mainly to the design of laboratory work for the
Lirgt xgggbpf an undergraduate Honours cnurse. As it happens, hovever,
our programme of materials and exercises could with advantage be made to
occupy sore at any rate of the ‘second year: of the 20-0dd units in Llhe
course, some (or even all) could be taken in such a way as to occupy not

one weck but two. We have been using the following administrative shape :

" the groups (normally of about 8 students) meet twice each week with the

same teaclier -- once in an ordinary teaching room for a 'preparatisn class',
linguistic analytical study of the text to be used (and for this we have
prepared quite elaborates teachers' guides or 'keys'); the second session
is held in the language laboratory. V‘This routine could, however, be v
extended in various ways: 1t has Sometimes been found helpful to add an
exercise 'n written Nacherzihlung (with a further class to discuss the
compositions), while the materials in the 'keys' have been found by some
teachers to be>extensive enough to warrant é second or 'topping up! class
in linguistic analysis. Or alternatively, the laboratory exercises could
be spread over two héurs, or the students could be urged to cover the

material in private practice booths aé well -as in the group sessions.

The laboratory exercises start off with the format of drills:
repetition, aimple insertion,gand question énd angwer work of such a kind
that the answer can be made by a fairly straightforward transposition of
sentences in the text. However, the amunt of initiative left to the
students increasges progressiveiyl the questions come to tést an increas-
ingly broad grasp of 'wholes' in the‘passége rather than of details, and
lead in due course to re-narration exercises where any guidelines
provided are no more than skeletal, The wbrk ceases to be drill and
confronts students instead with a challenge to.becdme verbally actlve in
the oral mode, to develop skills of self-expreséion, to discover and (with
the tutor's help if need be) overcoms gaps in their active command of the .
resources of the foréign language.”f'We‘have as yat no formal language
laboratory examination of this 'oral re-narration' type, but if we had
I should be wanting to assess three aspects of studenté' performancéx

(a) ability to identify the subject matter or line of
argument of. a text and to re-state it clearly;

(b) ‘ability to recognise and to state the author's purpose
v !
(persuading, informing, amusing, or it may even be
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3b.i. The Project at Birmingham (Dr L 3eiffert)

Hy remarks will apply mainly to the design of laboratory work for tha
Lirgt year of an undergradvate Honours course. As it happens, however,
our programne of materials and exercises could with advantage be made to
occupy sore at aay rate of the second year: of the 20-o0dd units in Lhe
course, some {or even all) could be taken in such a way as to occupy not
one week but two. We have been using the following administrative shape:
the groups (normally of about 8 students) meet twice sach wock with the
same teaclier — once in an ordinary teaching room for a 'preparation class',
linguistic analytical study of the text to be used (and for this we have
pr-epéred quite e laborate teachers' guides or 'keys'); the seconé session
is held in the language labbratory. This routine could, however, be
extended in various ways: it has somatimes been found helpful to add an
exercise in written ﬁgghggggglngg (with a further class to discuss the
compositions), while the materials in the ‘keys' have been found by some
teachers to be extensive enough to warrant a second or 'topping up' class
in linguistic analysis. Or alternatively, the laboratory exercises could
be spread over two hours, or the students could be urged to cover the

material in private practice booths as well as in the group sessions.

The laboratory exercises start off with the format of drills:
repetition, simple insertion, and queétion and answer work of such a kind
that the answer can be made bjr a fairly straightforward transposition of
gentences in the text. However, the amount of initiative left to.the
students increaées progressively? the'questiqns come to test an increas-
ingly broad grasp of 'wholes' in the passage rather than of details, and
lead in due.course to re-narration exercises where "any guidelines
provided are no more than.ukeletal. The work ceases to be drill and
COnfronts students instead with a challenve to become warbally active in
the oral mode, to develop skills of se1f~expr9931on, to discover and (w1th
the tutor s help if need be) overcome gaps in their active conmnnd of the
regources of the foreign language. We have asg yat no formgl language

laboratory examination of this 'oral re-narration! type, but if we had

-I should be wanting to assess three aspects si students' performances

(a) ability to identify the subject matter or line of
~argument of a text and to re-state it clearly,

(b) "ability to recogmise and to state the author's purpose
(persuading, informing, amusing, or it may even be
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! appealing to a shared sense of ircnic super iority);

{¢) ability to¢ state some evaluative ju'pement of their
! own on whit is in the text and on what the anthor

seems to be up to.

The target competence we envisage is that of (in Hugo Ste-er's

terms) an 'educated native speaker' operating in situations whore he
i3 most characteristically revealed as such. We are thus not
directly concerned with everyday transaétional talk (at home, in the
street, in the office or in dealing with officialdom of the ordinary
'across the counter' typé); ‘also, we have not taken 'educated' to
imply training in any particular specialist profecsion or technology
with its appropriate jargon. We are concerned instead with the more
general competence underlying the ability to te critically articulate
on matters-of common iﬁterest; if we have any more particular skill
in mind it is effective parformance .in discussisns, working parties,
conferences and the like. In such situstions people are oftew
apaaking -~ ‘sometime briefly, sometimes discursively - to a previously
printed hand-out or to an address that itself has adhered move or
less closely to a prepared (written) text; thus we have felt it

" reesonable to base our exqrciseS'on written ﬁexts, texts which the

students will have first met in written form.

S The distinction of written and spoken mode is in fact only one
| {and perhaps not the major) dimension determining the character of
the linguistic varieties we work with. Tenor and field of discourse
are also important. The former we have thought of as that level of
formallty expocted among equals who may be friends or colleagues but
not necessarily be intimates (though welcoming an occasional touch of
familiarlty) and who may be expectlng both instruction and entertain-
ment (but not pathos)s The field of discourse can pprhaps be no more
than adumbrated as that sort of publlc knowledge that the well-
informed and discerning (if not in the fullest professional or
political sense critical) reader keeps himself well-inforied abouts
modern writing, current or recent history, the (more 6t less haute)
xg;ggg__ggégg of discovery and research, ‘and (by way of divertissement
familiar hobby-horses like astrology or the uorld calendar. Direct
topicality is, however, not our recipe.- '

. Discusgion (Chief partici?ants: R C:McDermott, Dr H Prais, R C-Y 3mith,
il Dr. D van Abbe)

When asksd for more details of the drills.uSGd initially,
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Dr 3eiffert stated that they consisted of repstition and gquestion and
answer exercises where the answers could be predicted; some linguistic

evercises ware carried out during the preparatory class.

Dr Jeiffert repofted that there had been as yet no proper evaluation
of the work, though monitoring of the exercises done in the language

laboratory and examinations provided useful pointers in this respect.

Dr 3eiffert was asked about the integration of this work into the
rest of the course; he replisd that the choice of texts reflected to
soma extent the rest of the course but that closer integration was not

aimed at.

3b.ii. The project at full and Sheffield (DC Attwood, FC Stork)

This project aims at the provision of course material suitable for

‘ladguage laboratory use in post A-level German language teaching. It was

recommended by the CRDML for financial support in 1970, but so far such
support has not been forthcoming and work on it has therefare not yet

begun.

" The two universities involved have for some time felt the need to

- augment for various reasons the material currently available for under-

graduate German language teaching. At Sheffield the view is held that
students should become acquainted with a maximum number of varieties of
spoken German - particularly before embarking on a period of residence
abroad. At Hull, too, the need has been felt to extend present courses
along similar lihes;‘ that is, to supplement rather than replace prose
compésition and oral work pursued at present. Also lacking has been
recorded material suitable for illustrative purposes and practicai wvork

to supplement courses offered in linguistics and the structure of German.

We found that our needs could be fulfilled only by the availability
of a stock of recordings of authentic spoken German. Thus the idea of

a project to provide just this was born.

Initially, the project‘was quite ambitious: we were to employ
research workers in Goarmany to collect originel field recordings and to
copy .suitable material already available in existing archives; we were
to employ research workers in this country to help with the developmént
of course material. Thus we viaited various broadeasting companies in
Germany to discover what sort of recorded material could te made 
available and we made preliminary arrangements for the collection of
such material. We also visited the Ipgtitut fiir eu Sprache in
Mannheim and as e result made contact with Professor H Steger. Our
proposals were put to him and he‘suggested a more economlcal approachs:
he offered to allow us to copy the material in his arcuive - togefher
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with all transcriptions, documentatinn, etc so far carried out - to
foran the basis of a collection in this eountry. [t was, however,

clear that some supplementary recording would be necessary: we did

not, want to restrict ourselves to mature educated speakers and we

also wanted, in additlon to 'spontaneous' recsrdings, tapes of A
lectures and (prepared) interviews, etc. Thus it was agreed that
research workers wald be employed on a part-time basis for this purpose;
they would be recruited and supervised by Professor Steger who would

raceive in return a copy of the new material recorded.
Ag a result of all this, thu project in its present form aimss

(1) +to bring to this country a copy of the Freiburg archive,

together with documentation, etc.;

(i1) +to assess the usefulnsss of the material for teaching
purposass (an initial assesament f this kind will already
have baen carried out in Germany) and to arrange for the

recording of supplementary material wherever necessary;
(111) to document thes material as fully as possible;

(iv) to make the material available to all in this country
interested in developing Language Laboratory courses

or investigating spoken German.
A follow-up project (originally part of the initial project) wills

(1) develop and make available to all who are interested a pilot
course for post A-level German language teaching purposes -
this will consist of sample lessons of varilous kinds. I%
has been decided that such samples rather than an inter-
grated course would be more useful given a situation

where different institutions hawve different requirements;

(11) undertake research into selected aspects of the structure
of spoken German. Ths selection of toplcs will be
determined to a large extent by teaching needs.

Discugsiop (Chief participantst Dr F G Healey; Mrs H M A Hetherington;
K M Oldnall; Miss E Paneth; R C Y Smith)

Questions were asked about the proposed project as well as about

aspacts of the teaching at present carried out at Hull and Sheffield.

It wasg stressed again that (in the follow-up project) only sample
lessons - tested at Hull, Sheffield and elsewhere = would be made
available, since it would be impossible to devise one complete course
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acceptable to all institutions where post A-level German was taught. Thosge
interested could then hear and use these samples and draw on the archive to
develop their own courses. It was conceded that this would_entuil full
and careful documentation and classification of the tapes; such documen—
tation would include details of the speaker, discourss, situation,flength

as well as subject matter.

In reply to questiona, Mr Stork explained present procedures at
Sheffield. Texts were prepared in class, when linguistic features, etc.,
were considered., Then in the language laboratory the texts were used for
a varlety of exercises, and finally there was a follow-up class in which
polnts arising from the texts were discussed. These follow-up classes were
conducted by the Iektors. It was pointed out that the overall aim was
- as in Birmingham — to encourage the development of free expression by

removing gradually the 'rrops' offered in the earlier stages of the course..

When asked about the llnguistlcs/structuze of German courses offered
at Hull, Mr Attwood stated that one could assume little previous knowledge
of linguistics by students and one could therefore do little more in the

time available than introduce scme of the more important aspects of the

subject.

3b.iti. The project at North East London Polyiechnic:
"The Degign and Execution of & Languape Testing Programme at Univergity

level in the United Kingdom; Experienceg up to and including Autumn

1970" (B Gomes da Costa)

Zﬁr Gomes da Costa was unable to be present and so his paper was read to

the conference by Dr F G Healey;7

The paper describes FPhase 1 of the author's U.K. testing programme
for German, which parallels the broader 1967 study by Carroll in the U.S.

and is based on eleven hypotheses centred on time abroad as the most

importent variable.

The potential sample, drawn from a wide range of H.E. establishments,
was 400 students.

The tests used were?

(1) The M.L.A. Advanced Proficiency Tests (these accounted
for what the author calls the “Dependant Criterion

Variables");

(2) The Carroll—bapon Modern Language Aptitude Test, Alice
Heim's "AH5 Group Test of High Grade Intelllgence", and

a comprehen51ve questionnaire devised by the author
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(these accounted for the "Independent Predictor
Variables" which would be used in an attempt to
explain the patterned variations in the "Dependent

Criterion Variables").

The author has as yet no conclusive results to offer, in part due to
the generally poor response, which he finds lamentable and surprising in
view of the valuable, first-ever opportunity afforded by the programme of
investigating the effectlveness of current instructional procedures and
the small amount of time needed for carrying out the tests. Froma
previous pllot study, he notes a m laise among students in respect of
l ‘their langudge-learning expsrience and also that this malaims reaches a

peak in thejr final year,

There will be a follow-up programme, Phase 2, to analyse and explain
the differences between the growth of the learning curves and differences
in tﬁrms of student and ingtitutional factors as revealed from analysis of
the gquestionnaires. This follow-up is, of course, contingent on the

continued response and conoperation of all concerned.

The author gsees a future in establishing more realistic, more closely
defined achieyable goals, based, for example; on the Foreign Service
Institute Proficiency Ratings, and stresses the importance of developing
the receptive rather than the productive skills in the country of ths
students' native language as preparation for a quicker and more graceful
- transition to proficiency in the productive skills together with further
iﬁprovement in the receptive skills during the students' "in-country"

language-learning experience.
Appendices include the followingt
(1) A description of the Carroll-Sapon M.L. Aptitude Test.
(2) Response Rates.

(3) A description of the Foreigr Service Institute Proficiency
Ratings.

(4) Details of the institutional sample.

(5) The student questionnaire.

3beive Proiects at Nottingham (W Grauberg)
A. A proficiency test in German for fi;gﬁ-yggx univergity students

This. report is in the nature of a cautionary tals, designed to illustrate
the problems likely to bs met by amateurs venturing into the highly technical
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field of language testing.

The test to be dsscribed is for students entering the Honours course
in Garman. It was first administered to 29 students in Nottingham in
1968 and from 1969 on to the first year intnke at both Hottingham and
! Birmingham, bringing the samples up to #0. The test had thres main aims:

(1) to assess ths collective competence of & ymar group in order
to draw attention to gaps in knowledge ard to establish over

the years & morm of expected proficiency.

(i1) to enable profiles of individual students to be drawn so
that they could learn where their strengths and weaknassss

lay;

(111) to serve as u.bass from which ons might proceed to

measure brogress throughout the university course.

The test battery contains two groups of sub-tests, each lasting about
ons hour and concerned respectively with listening/speaking and reading/

writing. The ljg&ggigg[gpgﬁhiﬂg group contains the following tests:

(1) A phonetic discrimination test. This was abandoned
after two sesslons becéuse it was found that almost
all students scored highly on it. We wonder whether
at this level a traditional discrimination test based
on recognition of gimilarities and differences of
sounds in isolated pairs or triplets of words is
gufficiently searching.

(11) Two passages for reading 2loud, one designed to test
principally articulation and pronunciation, the other
40 be scored mainly for phrasing and intonation.

(1i1) Three listening comprehension tests drawn from the
American MIA Advanced Proficiency Tests, Surprisingly,
the internal correlation between the 3 tests was low.

(iv) A general speaking test requiring the student to talk
briefly about 3 geparate -familiar topics.

(v) Telling a story depicted by a series of cartoons.
(The 3 subjective tests were each marked independently by 2 markers.)

e reading/writing group of tests comprisess

(1) A reading/comprehension test with multiple choice

questions.




emreiantat
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(11) A completisn exerclsa, testing mainly grammatical
knowledge by requiring the insertion of pronouns,

prepogitions, etc.

(11i) A-rocabulary test, with 30 items 7 be ingerted into

sehence 8.

%4y) A dmort narrative (120130 words) —m & slmple subject,

mrzad by 2 paople.

. &SI the zui-tests showed a good distribution, but the item anelysis
conducised on ©he 1969 and 1970 results shoved that the test 13 not yet
mratiiutzcally =vand; preliminary conclusions rust therefore be very

tentatliva.

%6will her= been noticed that the test includes objechive tests that
=nmrentrate on-one feature of language proficiency (vocabulary, grammar) and
giwbal tests (telling a story, writing an essay). Although the marking
scheme gave approximately equal weighting to all the subjects, the global
tests showed a much closer correlation with the total marks obtained than
did any objective, single item test. This supgests that if we are princi-
pally concerned with gaining a crosé—-segtion of a student's ability 1 or 2
global tests will give us the quickest insight.

Among the objective tests, the one thai bore the highest correlation
to the total was the vocabulary test. The correlations between the
individual sub-teats varied.

As might be expected, the reading/writing test battery was a better
predictor than A~lsvel results of the 1a.ngdage cxaminatlon at the end of
the first year. However, we are uncertain whether we can use this test
in our endeavour to measure precisely the linguistic progress of studants
in their uhiversity course. If the same test is used at the beginning and
at the end of the first year, memory may interfers. The alternative may
be to build up & set of parallel items.

There is a more fundamental question which our preliminary results
have raiseds if the ultimate criterion 1s the ability to perform like a
bilingual .student we ought perhaps to concentrate on global tests, despite
the dangers of subjectivity in marking, because these, rather than objective
tegtd, can be set at different stgges in the course with diffsrent *giandards
‘demanded. This will require a very ecareful definitibn of linguistic norms
that goes beyond the simpler ‘eriteria of accurécy suitable for objective
testing.

B, German for Chemigtg

The Department .of Chemistry at Nottinghwem requires of its single Honours
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students the ability to translate a passagé of German teken from a contemp-
orary source. Increased student numbers (up t~ 80, many with no previous
Jmowledge of German) have rendered traditional vproachés to teaching the
language unsatisfactory, above all because they ¢ - not allow sufficient
active student participation. Therefore in rece::t years ws have been’
trying to evolve a more efficient and ﬁore satigf=ctory course. It was
decided from the outset that the new course shoulds

(1) teach a technique for studying German rather then limit
itself to practice in translation;

(2) be as efficient as possible by selecting the most important
features of German grammar and vocsbulary to be found in
chemical literature and introducing them, where necessary,

in a new order;

(3) be realistic in its aims by seeking to develop both the abilty
to grasp the main ideas of a longer passage without translating

and the ability to translate where necessary;

(4) dinvolve students Byfstimulating individual effort and giving
them a sense of ‘progress by utilising the principles of

programming.

After various approaches had been tried, a new course was devised in
the 1968-69 session. It was presented on tape in the language laboratory
and each lesson consisted of a carefully ordered explanation, based on
model sentences in a printed text. Constant participatidn by the student
was required: he had to recognise grammatical features and translate.

Correct answers wers usually on the tape.

An improved course was used in 1969—7O and 1970-71. This consists
of 7 (x 60 minutes) weekly language laboratory sessions, followed by two
clapsroom periods in preparation for the end-of-course examination. - Cne
major grammatical feature is taken fof each lesson: +the student is given
model sentences to illustrate this feature, there is grammatical analysis
followed by questions on the grammar and translation practice. Much
written work and consolidation is demanded betwesn classes (up to 20 hours
in all). '

There has been a marked improvement in psrformance-in’examinetions
(comprehension exercises and translation) since the introduction of the

_new course. Replizs to a questionnaire also indiéa@e that the students

favour the new approach.
A project will develop a bettéf'course for language laboratory use in
the light of recent experience at Nottingham and will also produce s new
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course in a form suitable for self-instruction. A Research Officer will

be appointed and his main tasks will be to3

(1) review the available literature to determine the most
impartant features of lexis and structure of -German

chemical writing;

(2) write a new language laboratory course to be-tested at
Nottingham and elsewhere; '

(3) assist in the running of the Hottingham course in the

1971-72 session and evaluate the results;

(4) help with the evaluation of work done by control groups

of students at other institutions;

(5) revise the language laboratory course in the light of
feedback from the evaluation studiles in (3) and (/) and

test the revised course in the 1972-73 session;
(6) prepare the new self-instruction course;
(7) write a report on the project.

Discussion (Chief participants: Miss P Barnett, Professor D Msnnie,
P Newmark, R M Oldnall, Dr H Prais, R C Y Smith, F C Stork,
Dr D van Abbg)

Amazement was expressed at the shortness of the course; Mr Grauberg
said that it had produced better results than the earlier longer ones
despite the fact that vast areas of grammar were left untouched.

There was some discussion as to whether the language laboratory should
be used at all if the students required only a reading knowledge of German.
Several points favouring ils use were made: students see the written word
and get oral reinforcement, they like the isolation of the booth and are
maximally active during instruction.

Mr Grauberg was asked how the chemists: coped with the grammatical
terms; he replied that thoy were given & brief introduction to the termino-
logy and seemed thereafter to experience few difficulties in this respect.

3b.v. Tuo projects at Thngrock Technical College (M Thomas)

A. Conversion Courss in German for Industry.

(A bridging course to. cover the transition from a general working
knowledge of German to its special technical/commercial applications in

industry.)
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This project was considered by the CRDML and had recoamendation but
has not yet been supported with funds except that the Ford (of Britain)
Trust has given £1,500 towards initlal costs, particularly travelling
expenses. Other facilities for tape recordings, assessment and proces-
sing have been made available in Munich, Hamburg, Cologne, Aachen,
Dsseldorf and Rheydt. by industrial organisations and colleges. Two
members of the Thurrock staff are expecting to devote their time to the

work during the coming session.

The project presumes a general knowledge of German at the lavel gained
from completing the NMuffield Baling German Course (Longman), and, with the
particular experience of the college in langunges for industry, a course
will bs made to cover the transition to advanced special technical and
corrmrcial applications with subdivisions relevant to two major types of
industry:

(1) automobile, together with allied supplier industries
: g Pp-
(i.e. safety-belt, tyre, electrical manufacturers, etc.);

(11) general engineering.

Both Dr Erk and Herr Kaufmann of the Goethe Institut, Muwnich, have
taken an interest in the project and if, as part of the work, it is possible
to bring over to this country the archive of Wisgenschaftsdeutsch made

available by Dr Erk, this will be done. This will then be available to

other projects with similar needs for the identification of terminology,
registers, etc. From the appreciable number of recordings already made
and now being edited it 1s possible to envisage the format of the eventual
course and the tape bank which will be made available.

B, Ex; eting Coyrse r_Indu in F h, G n
Spanish

The Nuffield Foundation subported this project at Thurrock Technical
College with a grant of £10,000, from 1967-69, on the recommendation of
the CRDML. The college provided additional facilities and has borne the
continuing costs since 1969. Following a validation of a pilot course
by four colleges and four firms, the three courses were revised and have

" now been completed. Each one has fourteen lessons and each lesson is in

three parts:
(1) a general intfoduction‘; .

(11) & dialogue between an experianced sales manager end a
traines executive, with exercises for the student
based on the content of the dialogue;
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{iil) cnzes, successful and unsuccessful, demonstrating the
materinl studied (e.g. the presentation of the product)
and further exercises, including role-playing topics,

based on these cases.

The dialogues and their developaent are different in eacn course
and the cnses show aiditionally the different styles of approach in Spain,
Germany and France. The courses have nov been further tested at -
institutions abroad including the Goethe Institut, Munich, and have been
gubmitted for publication. Each eourse will in all probability consist

of a text with taps recordings of the dialogues and cases of each lesson.

[ﬁr Thomas wag unable to attend the conference; the above reporis are
therefore summaries of papers circulated beforehand;7

3b.vi. The project at York

e AS e Ef jivene h a bor
School (P S Green)

(Gonducted at Archbishop Holgate's Grammar School, York, 1967-1970)

The aim of the study was to assess the effectiveness of the language
laboratory in a typical school situation. By "typilcal" was meant that
the lab. was used ope period a week at a regular timetabled time, with
junior classes and employine comwercially availsble tape material (as an
integral part of a course). Such "typical' use may not represent

. optimdl use of a lab., and results must be seen in the context of that
' limitation.

The method employed was to divide a year's intake of begimners in
German (11-year-old boys) into three groups of equal potential for learning
the language. The groups were established on the basis of IQ and
language aptitude tests (Pimsleur LAB and York tests), degree of parental
sncouragement (assessed by the heads of the feeder primary schools) and
previous experience of learning a foreign language (mumber of years of
primary French). The groups were randomly assigned to three treatments:

Group N1 Kuffield German (audio-visual) course, classroom
tape-recorder and weekly lab. period,

Group Lt "German, A Structural Approach" (audio-lingual
course), classroom tape-recorder and wedkly
lab. period,

Group Ts "German, A Structural Approach", classroom

tape-recorder, no lab. period.
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The teacher variable was controlled by rotating the three tenchers round.
the three groups at the end of each term. Terminal tests of listoning
comprehension, oral productiocn (videotaped for subsequent reassessment)
and veading/uriting were given, and, at the end of the three ymars, the
Pimsleur German Proficiency Test, First Isvel, and an external oral test.

Tests of attitude to German were also given.

Results were based on a comparison.of group means for the various
tegts. L vs T comparisons show the effect of the lab. variable.
Whilst there were statistically significant dirferences of attitude (to
German) favouring the lab. groups, differences in performance between the
groups showed no regular pattern and were negligible. Mich of the
considerable body of data is still being processed and results are there—

fore preliminary.
Digcussion (Chief participants: D Bowman, L Russon, R C Y 3mith)

~ Mach of the discussion concerned the testa conducted during the coursa
of the project. When asked about pupils' reactions %to constant testing,
Mr Green was able to state that there had been no evidence of boredom.
He was also asked whether the very fact that the bo&é were being tested
enhanced performance and replied that the 'halo effect' occurred only
initially and soon wore off. He added that initially all the children
had been taken to the Language Centre and those not being tested had
done other things for Amusement. Howsver, the non-participants had

goon questionsd the purpose of this and the visits were stopped.

Finally, Mr Green repeated that the teacher varisble had been
controlled by rotating the three teachers round the three groups at the
end of each term: there had been no evidsnce that this unsettled teachers
or pupils.

4. Methodological Variationg (Miss E Paneth)

The two aspects selected for discussion are listening comprehension

.and confrontution.

The texts for listening comprehension- shoirld range in content, forms
of expression, idiom, registers andvlinguistic variation soms ten times as
wide as the student's productive competence. Criéeria for selection are
related to the work of Professor Steger's iﬁstitute. The nuances in
intonation and how to bring them to the notice of students are part of
a research programms (preliminary report to Bsal, September 1970).

Texta used range from artefacts to unrehearsed and unprompted
utterances. Role-playing is used to produce intermediate texts: a

" native German group discusses a topic selected for its-topical appesl
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to English students. In the heat of the debate interruptinns and
irregulerities may mar the linguistic valua; tha audintyped verslon is
therefore edited and re-recorded by the originel speakers replaying their

own parts.

We are iery concerned that the nuances in the comminication should
register with the students; they are therefore given exercises in
interpreting different sequencing, etec.

A scheme of ways of facilitating information intake and of testing
it without recourse to producing L2 ig submitted. Stucents like a gat
of questions preceding the test to help them tn concentrate on essential
points. In the early stages this may even be offered with answers, to
give a skeleton guide through the argument.  Often the basic formulation
of questlona when inserted in the texts is a help to the understanding of
the preceding more complicated original text ané the students should
8pool back to it with the aid provided by the questions. For 4ifferent
programmss they can produce answers in the form of diaprams, lists of
times, drawings of routes as well as summarised information in English.

Contrastive exercises are used to build up the functional organisa-
tion of selected mections such as Wirzubrter, negation, forms of reported
speech.

The students' procedure for gtudy inclﬁdes the confrontation of prompt
copies and copies monitored from various professional and artefact
performances. The contrast between their éxpectations and tho
presentation is brought home to them whan they have a text on which they
have noted segmentation, pauses, intonation contour and emphasis as they
speak it onto tape for compalison with & sheet on which they note what
another gpeaker has trisd to convey. The type of notation does not matter
and is left (with soms proferred guidance) to the individuals; what does
concern us is the different interpretation given by the different »
preéentations. The students are first guided to link their observations
with thgir analytical study of the grammatical possibilities of the

* language. They then gradually re-interpret the larger units, ineluding

musical settings of poems which underline different views of the themes.
Exerclses in contrasting different versions are again provided to help
them pin-poiht their observations. Opportunities are given to compars
thelr own and fellow students' performances as they take one part in
scenesof plays with the not always more popular professional actor.

The methods developed could and should be uged for studies in the mother
tongue as well, and a symposium is pianned for discussing this application,

To conclude, the overall aim is to Integrate research and didactics
including the notations used and the discussion of texts in their context
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§ and in the frameworic of jnhoaltgbezogene Sramnd ik.

5. Tranalabion in Advanced Lanminge Courses (P. fowmard)

Trinslation hers veifars to translatisn Irona fareign language into
Bnglish. It should be nated that it is a divferent 5:111 from nterpretins
nnd that trunslation pruelize does not nacessarily aid ferei;n lanmuace

learning.

(a) dny Translation?

Every kind of text vegquired by another country norawdly s to Le

translated.  This applics particularly to detnils of resenrch, inventisna,

5

official “ocumnta and Jitaraiume.

Translation has gained iy importance in recont yoara.  There are
several ressons for bLhls, dneludlng intarnailona) companies, hi- and
miltilatocal industrlol and scientific projechbs; the B.EJSG., covor=to-

enover translations and mervicing exports.

It is unlikely that imachine translation will provide any help in
such finlds. .

(b) Mhat?

. The emphnsis in translation has moved from the source langunge author

to the target language reader: hoence the importance of

. (1) the aim that the translation will have the game effect
t .on the second reader as the originsl did on the Tirst

reader,

and (ii) producing if necessary a variety of translations of

the gsame text, to suit various readers.

Translation should be seen as one discipline; there is no distinction
to be mada between the translation of literary and non-literary texts.
There arc three elements present and therefore to be accounted for in
translatlon in all texts:

rod (1) Symbol (information) - ths unit here is the gontenen,
(11) Signal (pexsunsion) - the unit is the paragraph,
(Lil) Syuptom (self-cxpression) - the unit is the word [roup,

e Thus the information element is only partial whatever the toxt.
' Furthermore, all trunslation is partly an area of comparative applied

linguistics and partly an exercise in the art of writing.
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There will never te a definitive globel thaory of translation, for
translation is got a science. However, linguistics can help, particularly
those branches concerned with semantic fields and coaponential analysis.
The work of E A Nida is particularly valuable (see the biblisgrapiy bele:).

(c) How?
(1) ¥ho?

(1) Language teachers

(11) Specialist translators
(11i) Technical writers
(iv) Technologists
A good college staff will include the above for a tranalation course.
(2) ¥nat?

A translation course should cover a wide range of texts - students have
no time to specialize in one technology (they will do this when they are in
a post), but they should write a long translation project. They must be
faced with a varietj of styles as well as registers. Versatile technical
writing is more important than a knowledge of the 'principles' of science.
and technology. ~They should be given the opportunity of learning ab initio
a cognats language (reading and tr&nslating knowledge only) - this can be
done in three months. They must be trained in the limitations of
dictionaries (mono-, bi- and multilingual) and textbooks, remembering that
their language must be their customer's and that the only good English
dictionaries now are American.

The old image of the translator as a deskbound word grubber must go.
He must have a voracity and relish for knowledge as well as words; be
elegant and resourceful as well as diligent and endlessly thorough. And
he must have a Splirginn for appropriateness and priorities.

-

Recommended Books on Translation

A. BOOKS
1. Towards a Science of Translating - ' E.A. Nida
2. Die Ubersetzuhg naturwissenschaftlicher und

technischer Literatur R.W. Jumpslt
3. Technik des Ubexrsetzens ‘ W. Friederich

. ‘ (Hueber)

4. Das Problem des Ubersetzens x ed. H.J. Stérig
5. Internationals Sprachnormung in der Technik E. Wlister
6. La Traduction scientifique et technique - J. Maillot
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7. A Linguistic Theory of Translation J.C. Catford

8. Zielaprache F. Gittinger
9. Dis Sprachtheoris K. Blthler
10, Gru.ndprobleme der Deutsch-Franzosischen Ubersetzung Truffaut
: {Huever)
11. Probleme und Theorien des Ubersetzens Sdun (Hueber)
12. Aspects of Translation - ed. L. Forater
13. On Translation ) ed. Brower
14. Sprachwissenschaft und Ubergetzen ed. P. Hartmann and
' H. Vernay(Hueber)
15, les Belles infidéles G. Mounin
16, les Probldmes thdoriques de la Traduction G. Mounin
17. The Theory and Practice of Translation ‘ E.A. Nida and
C.R. Taber

B. ZERIQDICAIS

1. lebende Sprachen

2. Fremdsprachen _ Verlang VEB,
- leipzig

3. Babel

4. Delbs

5. Incorporated Llnguist

6. BASF

7+ Endeavour
8. Forward in Europe (8 langs.)
9, IRAL ‘ Heidelberg

6. Litersture in Advanced Language Gourseg (P Newmark)

There have recently been Several attacks on literature (= Dichtung)
in the edu- 1 press; this 1s really the result of reaction against
narrovwly c. ¢ language and llterature courses,

Thers is therefore a need for fresh statements on the importance of
literature in language teaching. In fact, it is desirable that students
should be introduced to literary magterpieces, for these demonstrate
langnage being most skilfully used, all the resources of language being
drewn upon, In tham one finds the best !'sounds' of language, living
rhythms, etc., which are not found in non—litera‘f,‘}’rv texts. The presence
of such features also indicates that a distinction between litsrature and
spoken language is often misleading.

The search for masterplsces should not bs restricted to modern
literature; one should also look at those which are older and timeless.
In examining these works one should briefly summarize historical factors
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and exclude the biographical ones; one should rather consider them as

Tz

language active in peopls's minds and examine their influence on thought
and civilization and their educative importance. Thus the student is to
be intersgted in the unchanging problems of human behaviour and psycholog-
lcal conflict, measursd against ethical norms, not the awthor's private
life.

Why can literature not be left to the traditional university coursas?
The most compelling reason is that the approach in these is all too often
outmoded or specialised - there tends to bs undue emphasis on history and
blography. The polytechnics should therefore study texts and discover
their importance to centemporary soclety.

Discussion (Chief participants: Migs P Barnett, Professor K Brooke,
R C McDermott, Dr H Prais, J L M Trim, W F Tulasiewicz)

Mr Newmark's atfitude towards modern literature had clearly been
misunderstood; thus he stated during the discussion that masterpieces
were to be sought in both older and newer literaturs, though he added that
the literature of the past had stood the test of time so that therse was
more agreement as to what the masterpieces of the past were. The
question of the chronological treatment of literature also aroset™ wouid
not the study of Grimmelshausen in the first yaar have an adverss effect
on the student's spoken and written German? Opinions varied on this
point.

The statement of the cass for teaching Literature in the‘polytechnics
wag Welcomed; some speakers felt it regreottable that these were so often
considered to be uninterested in or even oppoged to literature when in
fact several of them provided for its study.

7. Remedial German (R C McDermott) -

The considerable number of lower grade students to be found on many
German language coﬁrsea, particularly in polytechnics and colleges, poses
a problem in regard to the remedial measures which should be taken during
at least the initial part of any post A-level course. Such students fall
into various categories, the most intractable one being perhaps the many
socond or third generation Germana, whose speech, though fluent, is very
inaccurate. The introverted student, hardly able to speak at all, with
poor "spontaneous accuracy® in the written language, comes at the other
end of the scale., In between we find students, not of German origin,
who have gained a apoken fluency at the expense of accuracy, the vernacular

being one possible adverse influence.  Modern emphases, wrongly interpreted,
may, at least in part, have been responsible hera. There can surely be no
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substifute v discipline Gy achinve n silansed srken and writton
performanc2.  Hore rescarch into Lhe origing and fio paney of sintakos
would be useful.  One prajach al-lislbarn tonk weaknr s tudants' soripls ne
a basis and avalved romrdial exercises on the msdal verbg na a resuit.

The interference of Freneh, the first foreign Lenmuaze, apjoared to be an

important element alongside the obvious interference of ho mothar tongue.

Students should as anon as preslbie be tested In total linpuistic

performnce; this helps them and the tutor. —Regmuler “conanlidation of

. essentinla", backed up by prammor drllls in clagarnom and langape
laboratory, has been adopted as the main elemant in remedisl work on the
KL genaral degree course, in practice it has been frund that intensive
and repeated drilling Is necessary to eradicate complataly specific
incorrect grammatical patterns. Extampors munolingual eatlon and
answer exsrcisea based on background material being studled, combined with
extempore translation (Lnﬁ1t :4/German) of santonces containing specific
gramintical difficulties, have also been found ynrtjcu!urly uaoful.
E ' Sntaneoun performanco in the wrilton lanpuape ig thoreby congstantly
i checked. - However, whilst the emphunsis on monclingual work is welcowed
it is felt that formal proses with their bighter dlseipline cannot in this
context be rejected out of hand, particularly if thore ia o wpasure of
! integration with course material being studied. The magtery of nominal

patterns presenta particular problems and the weaker students should be
encouraged ‘to develop more disciplined altitudes to the use of prammers
and dictionaries.

To sunmnrlse — the main problem in remedial work at this level is
to achieve accuracy without inhibiting the developmant of greater fluency
and spontaneity. Formal lecturesg on morpheclogical and lexical problems
‘ are useful and appropriate; they are, however,.no substitute in thia

context for intensjive drilling and extenpore work.
Discussion (Chief participants: J D Manton, P Hewmark)

The érOblem of idngceuracy among 'fluent' secend or third generation
\ Germans was seen to be a widsspread one and it was claiired tha® 1n some
cases even intensive remedial work produced poor rasults bacauss 'bad

hebits' had become so ingrained.
‘>
- Mr McDermott said that in addition 4o the oxercises he had mentioned
_the remedial work also ontailed listening/passive understanding practice

and réle-playing, etc. by way of follow-up.
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8. The Propogced Combingd B3¢ Degree Course In Bneineering: wibh Gerian

at the Univerasiiy »of Bath (Prnfgatnr J Uoveney)

Since 1066 the University of Bath hasg beon Tunning a combined RSe
degrea coursge in Enginearing with French in which, in additin to
advanced language work and the sludy of contenmp.rary societly taughl in
the 3chool of Modarn Languages, some of the enjrinaoving syllabus is
taught, in French in the School of Enginesring by a native French apenking
enginoer on the staff of that school. The course is open to qualifiaed
students at the end of the sacond year of thelr four year sandwich dagreao
course who have followed an ancillary lanpua e course in French, and

includag a training period of up to six months in French industry.

Plars are well developed to initiate a combined B3c depree course in
Engineering with German nn similar lines with the help of financial aid
from the DAAD. Thig financial support will enable. the university to
appoint o visiting German lecturer in engineering, to be attached to the
3chool of Enginesring, whe will taauh,pafh of the engineering ayllabus
in German. The combined degree course will be open to qualified students
at the end of their second year Tollowing an ancillary language course in

Zerman; a training period in German industry will be an integral part of

~the course.

Discugsion (Chief participants: Miss P Barueti, J F Galleymora,
W Grauberg, Dr F G Healey, R C McDermott, P Newmar,
Dr H Prais, R C ¥ 3mith, W F Tulzsiewicz, Dr D vun Abbd)

The paper aroused much interest and several questions were asked and
numerous points added. During the course of the discussion, information
wes given about the ancillary language coursest they involved three
weekly sessions of one hour each ar+ included the study of French/German

contemporary institutions and some technical translation. Turning to

.the proposed German/Engineering course and the oxisting French/Enginesring

one, Professor Coveney agreed that the fact that they were sandwich
courses did pose problems of Jack of time for language tuition; he added,
though, that the situation was somewhat eased thirough the introduction of

the compulsory period of training in foreign infustry. Addltional out~

-of-term bonster courses were, howsver, difficult to arrange because many

of the gtudents would be.working at such times.

In reply to further queétions, Professor Coveney provided details
of the language tuition and the form of the final exanination. This
led to the suzgestion that the final examination did not perhaps do
justice to the work ekpended. Concern was also expressed that with._so
rmuich demanded for both subjects performance might be lower than otherwise

in both.
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When asked what happened to the students after graduation, Proressor
Coveney stated that they wers highly sour ht after in soms cases,
Acquisition of knowledge of a language was felt to be educationally
useful, even if such knowledge was not Lumediately arpiied in industry:

this was alsc the view of gome firms.

'Professor Coveney agrsed that it was difficult to recruit suitably
trained staff to teach part of ths engineerinb syllabus in the foreign
language, but he was confident that the arpointment of a visiting

lecturer for the Engipsering/Uerman course would solve the problem.

Finally, when asked about sixth form interest in the combined
courses, FProfessor Coveney gtated that the separate listing by UCCA of
Engineering with French had been helpful in this respact.

9. Ideal Speaker Performance in German: What the Lanpuage Laboratory

Can Do (W Bannett)

Students come to advanced courses in lanrques with many different
backgrounda. One way of dealing with this varlety is to define the aim
of advanced courses in the light of native spesker performance. The
native speaker must be able to use sentences appropriately, including
thogse from an occupational, regional and social variety. He must be able
to understand and derive information from the systematic varintions in the
Bpaech of others, and mist often be able to carry out thease tasks in
deficient physical conditions.

The hletory of the language laboratory has led to its association
with one kind of learning activity. Seen as g presentatlon doevice the
laboratory can provide the -student with practice in dealing with these
variations of language and of acoustic ‘circumstances. - Augmented with a
visual pressntation system the language laboratzxry could achisve even more.
In Cambridge University C.C.T.V. ig being used with one of the laboratories
for these purposes. Pending the development andiuse of equlpment for the
accurate measuremeni and evaluation of spoken performance, much more
information can be given to the student through the form of the teaching
material. Discussions and seminars are a.delayad check on succesgful
completion of this learning. From this point of s#lew the language
laboratory performs a task in meny ways parallel to that of the library.

[W- Bennett was unfortunately provented from attending the conferences
the above ig therefore a summary of his paper which had been distributed
beforehand,/
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10. Tho feayv Abroad - & Re-giatemruol of the olwvicusg (R M Gldnall)

[E—

4 prrind of residence abread is a requimamnt in anst university

modarn language depree - ‘imsen.  GHAA will not concider joot wnals for

LW

degrs" wmwses in maderi sanpunges, sitser 'honourg! ar tord nery! unlass

the = -y=: structure provices for reglis-nce abr- i, On awor-ime, the

porzoyt o mmeat compulsorilty in a foreign country taies up 265 27 the totnl

time woz osondenh must spend In reading ror hig desrees; he o otold that

residerz: sbroad is not snly desirable, but necessary: It L0 a very

ood tHing'. We ere unanimous abhout thin.
D b3

T3t are we all ag unanimous in wanting ho ses the year abroad as
carefully structured as the ynars of acalemlc sludy spent in the ho o
institution. There was certainly a tim when lhe yoar abroad could be
said to have looked after itself, whan exchargrs of students were limited,

i ’ when it was relativaly aasy to ensure that thers waes conbinuily In a
student's programme of study. We can no lonper e confident that this

ig still the case. Ingt ttut tong both ot homs znd nbroad have mushroomed,
course content has changed, new objectives have leen set, there hasg been

- ' a change in student atiitudes, there is a completely now sot of circumstancas

E?

surrounding study abroad which we may chooss {o dgnorve, but which we cannol

simply wish away.

We can point to three agpects of residence abroad that are vital to
a student's best interssts, whatever the copntry in which he is continuing
his studiesg: the point In his course at which the period abroad oceurs,

the location of his stny, his sctivities during that gtay.

These consideratinns are all obvious ones, but a Lhorouwgh study of
their implications should provide f clenrer picture of what can best be
done to satisfy the needs of continuing intellectual development and et
{ the samo time ensure thit m. =tudent enjoys to the fuil his one spell of

‘relative “mdspendence from the home basa. Declding at what point in

T his coursez= mtudent shoul® go abroad is of fundamerttal importarze.
Ideally, f= =aould already #@ave more than just a notidn of the cwmposition
of the sgociety he i‘s‘ going o join, have as Lfirm a Linguistic Lase as
posaibls ~= which to bulle, mnd have had more than just one yearauay
from th xeliered and usunlly youthful atmosphere of English sizch form

st{xd 1e5s.

L Choostmp the centre whewe the sltudent is to stay is also of great
significsivesss there is no point in ignoring the fact that some Garmer

L : universitiess sre expariencing greater internal difficultiss than others,

that the w¢lose reading of a 'Vorlesungsverzelchnia' could help towards
directing studies profitably, that the big towns of West Germany are

are counsiderably more expensive than .the smallor ones, that German
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vniversit los enly rarely s ooarses thal correspnm o wre cvan comabille

R

with =ost of the newer ceorems followed by many stwlenis hore.

Finally, considering what & student shou’d da during the porisd
ntrend, largely depenient though this mey be on the tiy aspeocets alreardy
antioned, 1o of greater significance Lhan oither of toem. Wiathe » he

he be a member of o university communily for a yoar, wn TAecaistent', a

temporary member of an induztrial or crmeercinl orpganisation, o
e 2 3

"Prakbikant'  in manicipal adminiatration, it iz essestial that he

prol it from his expericcee in a-way that s wemingful, in a way that
wonld not, have been posaible had he not one abrond, Ahntnver hins
activity, it mist e positive and contribublsry Lo his own dnve Toapment
within the eontext of his tntal course of sladicg; his wori sh w.n}ﬂ b
acquisibive, diseiplinst, and as closely supoevised Prom home ag poonible:
it should also Ulnd final expression dn o wiribion pioce ol werk - o ither
ir. a single paper or a collecting of papnri. b omy wiow, Lhis wriltor
picce of work would be maust, profitably presented in Bnplizh, net din a

foreipn language.

-

Digcussinn (Chief participants: Miss P Barnett, D Bowman, P ilewmark,
J L ¥ Trim, Dr D van AbLS) ‘

Much of the dlascusslon centred on the tiring of the stay abrand,
Cne speakef felt th ¢t it was important to consiﬂorzcarnfully the effoct
nf the cut intn the home course vhen determining when the student should
go abroad, Concern was expressed over a situntion in which students
returned from abrond were fregmently somewhut unseitled and faced th=
praospect’ of the arduous final year at the home university. It vas
aggeated that this eould be aveided by allovwing for n period of rehabil-
itation in this eountry before the finui yenr, though this would mean
shortening the length of the period abroad< This led to the highliggting

of the diificulties caused by tie differin; term timings abrond.  This,
it was stated, was a general Buropean problem; 1t was difficult to offact
any changs in this respect or to get specisl courses provided f{or

visitors.

Thore was also som: discussion on vhat the student should do while
abroad. Some felt that the requirement, that a dissertation be produced
was either unnecessary or undesirable; otherns asse~ed that any such

: work should be written in the foreign languuge and not in- English.

ST aARES S

11. Das Deutgehe Sprachdiplom und das Groge Leubsche Sprachulinlon :

{R. Berper)

since 19062 the Gouthe-Institut, in collaboration with the Ludwig-
Maximilian~University in Munich, has been able to offer the pogsibiiity of
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acquiring a language diploma without taking part in one of tho courses of
~ the Goethe—Institut, The Goethe-Institut, in conjunction with the

University of Manich, holds examinations for the ‘Deutsche Sprachdiplom"

i l and the"GroPes Deutsches Sprachdiplom” twice a year. As of the last six

: years these examinations have taken place in several centres in Germany

and also in foreign ceountries. In the U.X. and Ireland these examinations
are regularly being held in london, Manchester,. Glasgow and Dublin, The
German Institute in London and the Goethe-Institut in Manchester provide
courses which prepsre candidates for the diplomas.

The Examinationg

(a) Dag GroBe Deutsche Sprachdiplom

1. Oral

(i) The candidate has to talk for-about ten mimutes on a topic (selected

from three). Conversation.
(11) Two texts to be read aloud - one seen, the other unseen.

(iii) Dictation.

2. ¥ritten

(i) Bssay ~ a choice of six topics.
! (11) Commenttzzy on a text, covering content, vecabulary and style.
(1i1) Translation into German. |

(iv) Questions on German ILiterature or economics or the sclences.

(Candida&§§ select ons of the thiee fieldsiand migt have read

g

at leas® 4 books from the reading list for the field chosen.)

(v) Questions on Germany.

(b) Dag Deutmche Sprachdiplom

.1. Oral

(1) Talk lagting five minutes on one theme =eTected from three.

Conversziion.
(ii) Reading aloud two texts - one ‘aeen, one unseen.

(iii)‘Dictation.

2+ Written
(1) Commentary on a text, covering content and vocabulary.
(11) Translation into German.
(11i) Questions on set texts (at least four have to have been studied).

(iv) Essayonageneral topic (choice of four).

.
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Discussion (Chief participants: W. Grauberg, Professor D Mennie,
P Hewmark, J L M Trim, W F Tulasiswicz, D W T Watson)

Several questions nnd comments followed the paper. It was supgested
that the talk test (freisr Vortrag) was a good test bub that the dictation
was not. Doubt was also expressed about the reading aloud test, though
it was argued on the other hand that such 'old-fashioned! exercises could
be most useful if done properly - useful in that they could induce sound
linguistic competence. This point wag accepted, but with the proviso
that sufficiently challengzing texts were taken.

12. Spegcial Ienguame Schoolg in the USSR (B Woodriff)

Thege schoola vere estéiblished ag experimental schools in 1948 and
have had such great success that their numbers have increased enormously.
They are essentially not very dilfferent from the General Education Schools,
for the syliabuses and curricula are almost identical in all Russian
schools. The Special Language Schaola, however, devote a larger prop-
ortion of their time to the teaching @i gne foreign language and, as the

pupils becoms more proficient, to the "teaching of a .series of subjects

throughz:'ﬁhé med ium of the foreign language". Another important difference
isiZat the foreign language teaching is begun at the age of eight instead
of eleven as in the General School. The other subjects taught in the
foreign languags should be literature of the foreign country, history ahd
geugraphy, and proposals were made to teach physics and technology, but
many schools: co‘nfine themselves to teaching just the foreign.language and
IHzmrature in this way. In these schools the pupils-mrs taught over nine
yezzs-and receive 3:313361616341434 periods (45 minutes) 0ar week plus an
extra. four periods per week in the _last three years for_:;literature and
technical translation. The other subjects taught in the foreign langunge

~haverthe same periods allocated to them as they would if they were taught
Anzthe native  language.

Because of increased pressu_re for placas in special schoole some
parents try to glve their offsprlng an advant.npo by paying for foreign
‘language tuition in the kindergarten.

German language is well established in the Soviet Union, although
the numbers studying it are not so great as those taking English, despite
the figures given in 'Der Spiegel' in January 1969. Initially, tseaching

-in German was more wide spread than ‘at present because of the large number

of native German. speakers resident in the Soviet Uriisn, but since many
of them were not qualified teachers their numbers have decreased, as
qualified teachers have been produced by the Pedagogical. Ingtitutes.
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The textboaoks for foreign lanmiage teaching give little idea of the
way of life in the foréign country and the texis are usually writien and
illustrated as though the foreign countyy were rmajly :«ri of the vast
Soviet Union with 1ts i7enticsl streets, shops, schools, orpanisations,
etc. Where material is {aken from the foreign countryy, in thin case
dermany, it is usually of sufficient age and merit to avoid cantroversy,
or it is iaken from Bast Germany. levertheless, the toxthooks are
printed almost entirely in the foreign languare so that the pupil gots tho

feel of it from the wvery beg

The schools for foreign language teaching do not aup:-ar to have wast

resources at their disposal, zithough they are =cquiring mulis-active
laboratories. lHowever, ‘the arpani-ation of ths myllsius and mebhod is
monolithic amd detalled down %» the last Umlant, Bee- 1se of the detailed
organisation each year has its own textbnok, pictorial materisl, aural '
aids and official teachers' mozes. There ara fairly frequent gathorings
of subject teachers to discunsrproblems presented by tis texthooks, etc.,

and much research end writing ig done to improve the siandrwd of foreign

Jlanguage teaching.

(s - - . . C e D
Dizcussion (bhagf participmziss V Fried, J F Galimynowe, Rev F lacEinri,
-
dJ

D Manton, W F Tulasiewicz, D W T Matsm)

It was again stated that foreign literatire was more or leoss all that

was taught through the foredrn language. It also emerred that despite the

abgence of official information on admission to the .speeial schools there

vas evidence of the use of selection procasses.

The paper - also prompted discussion on the desizaliiTity of the setting
up of reginnal.special schonls 4n this country — a.maEftar-already raised
earlier when the present positiion of German in the -smimoils was be ing
discussad.

G 1 v . . Tels .
Rev F Macfinri reported on the (decreasing) use-of Irish for the teaching

£

Cof history, geography and some mathematics in lreland; V Fried mentioned

Czoch discussions on the possibility of teaching a selection of subjects in
a foreign language and indicated the difficulties that had been encountered

because of questions of ideology and practicael problems.

13. A German Summer School in the USA (Dr L I&b)

Every sumier, for approximately seven wesks, thg regidential under~
graduate college at Middlebury (Vermont) runs a graduate prograame in
foreign languages. . Students from all over dmerica come to obtain, in .mnst
cages, an MA degree in French, Russian, Spanish, Ilalizn, Chineses, Japanese

58
or German: they tale courses in literature, civilisation, philology,
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linguistics, teaching methnds, and oral und writien practice.  Thay
normally apend four or five summers in Middlebury, or one summer thers
and one year on a programme abroad. The German school, the firat tn
be founded, dates bnck to 1915, In 1971 it had about 120 students wmd

17 faculty.

The uniqueness ot Middlebury lies in tho fact that ils summer scunis
are held exclusively in the foreign lanpuage. Thus studenls in the
German school umdertaks to spgak only German dwring their stny and to
keep away from television, radio and newspapers in English; thay skawp,
eat and werk iw the German buildings, and for their entertainment bz

rely on films,.-talks, sportz and social occasions in German.

Since Americans can easily travel nowadays, the school no lommer aivn
at replacing, but rather at reinforcing the bunefits of visits abwoad’ &y
means of a rigorously structurad academic programme.  Undeninby-fies
intellectual comtent may sulfer from students' linguistic weainevses,

there i5 gomething artificial about creating a little Germany. people =

Americans in the heart of New England. On tie other hand, the averss-
linguistic standard compares favourably with that of the average Brii imh

graduate; there are many studenis of German-speaking origin; and tie

fziculty consiists of native speakers either straight from, or still cls

linked with, German-spealking countries. Some of the school's acaiie=:is
’ (=3

claims may be over-ambitious, but its main purpose - to improve stads
proficiency in meny different registers of German - is admirably
fulfilled. oy

The school’s success could be ascri™ad to its intensity, its

isolation, and its cohesion: Middlebury stands for a real community
students and teachers who come from a n;ult-itude of places but who sifirg-
the wish to remove themselves from the English-gpeaking world around <amn
and continually to speak, stud&, indeed live in German - and the samg
applies largely to the other languags schools. In the long run.suck:.a.
gituation would produée unbearable psychological stress. About ‘& Psmemic
course, however, Hénry H H Remak, who from 1967 to 1971 succeeded Ernwm:
Feise and Werner Neuse as Director of the German school, seems justified
in writing:. "In Anbetracht all dieser Problems....kdnnte man .‘getl‘ost
annehmen, daf 'Middlebury' theoretisch nicht existieren kann. Das
Seltsame  ist aber, daP es nicht nur existiert, sondern sogar funktioniert.t

14. The Materials Pulletin (W Graubsrg)

The Materials Bulletin was started as a result of the post A-level
French conference held at Reading in 1966 when the shortage of suitable
material for teaching in the languaga laboratory at degree and diploma

4ty



level was stressed end depleved.  An informal svsiem of exchanse of
material was therefore proposed and M fGrauberg offered to act as
editor/postmusher. A year laler Lhe scheme was widenad to include

German.

The scheme works as followst lecturers send to ! Grauberg
inforimation about their material - details about content, level, langth,
recording speed, availability of supporting wriiten texts and rroposed
modalities of exchange. Ouch information is collated in the Materials
Builetin which is distributed to thnse who have joined the scheme. The
arrangements for obtaining the material listed there are mnde directly
between the lecturers involved. The annnal subscription of 50p covers

typing, stationery and postage.

So far, six Bulletine have appearedi two in 1907 and one per year
since. Since'similar ventures were planned for Russian and Spanish, the
Bulletin confined itself to French and German, with entries for the
former constituting a substantial majority. Grammar drills, rhonstic
exercises and a great varisty of material for listening have been offered
in both lanéﬁages. No direct infofmation is available about the wvolume
of exchanges, but there is evidence that s substantial pumber of the 60-80
ingtitutions in the scheme have actively contributed to the exchange,

A new development has taken place in the field of exchanges and it
affects the Materials Bulletin. 'The National Council for Educational
Technology (NCET) has started a Higher Edueation learning Programmes
Information Service (HELPIS), and in March 1971 it published No. 1 of a
'catalogue of materials available for exchange'. Tt contains aver 300
entries on different subjects; more than half the antries are vidso-tapes,
the others are films, slide sequences and a few audio-tapes. - Mp Grauberg
and the NCET agreed that language teaching materials should be excluded,
at least initially, since the Bulletin was already available. Howaver,
Mr Grauberg had written to members to ascertain their views. He himself .
was willing to-continue with the Bulletin, assisted by a new treasurer,
but would not regret being relisved of the work involved. The crucial
point was whether the incorporation of the Bulletin into HELPIS would
increase or reduce the flow and exchange of language teaching material.

In his opinion the main advantages of imcorporation would be the
greater expsrtise in the presentation of the catalogue, the ease of up-
dating and revision through computer processing and the possibility of
extending the schemé to 6ther languages. On the other hand the wider
distribution might lead to undue demands on those who had offered material,
lecturers might feel reluctant to list home-produced materials in such a
proféssionally presented catalogue and the personal effort of persuasion

§ " - C 5-
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applisd by the aditor would cease. Finally., the orlcinal value of Lhe
axchanpe schaeme, hased on the tacit wndarstaniing that whaaver barrowed
would one day be willing te lend, would M altered by the public availob-ility

of the catalogun.

First reaction from members had shoun a1 Angire to retain the infara-
ality of the prosenl scheme, though tha advantoge of covering a wider
fiald of langunres and of bringinpg lists up to date were also gstreosed,
Mr Grauberg concluded by asking for vlcws by menbars on the conference

on the advisability of incorporating the Eulletin int~ the HSLPLS

_catalogus.

After acme discussion it wes agreed thal the Materials Pullet in

should be reiained in its preaeﬁt form.

15. ‘Rggent Trendg in German Lincuistics (Dr R R K Hartmann)

[thhough coples of the papsr were distrlbuted to conference membor:s,
Dr Hartmann was unable to be preasent; the following therelore swamarizas
the main points contuined in the parper circulatedd7

(1) MNew gynthesig

The last {ew years have seen a consolidation of what ig known about
the German language. = A good example of thig synthesia is the two-volume
encyclopasdia Die_deulsche Sprache edited by E. Agricola ani other East

German‘linguists (1969).  This summarizes clearly and comprohansively
the basic facts of the language, its history and dialects, its vocabulary,
sound system and grommatical structure, with information about onomastics
and stylistics.

(11) The_ecology of German ('ecology' = the (largely social) context in

which a language 1is usged by a particular community)

This is a field vhich has seen much progress in Germany. Thors is

evidence £hat the extreme forms of neo-llumboldtian relativism are now

- glving way tc a more reaslistic assessment of types of speakers, stundards

and situations. Particular mention is made of the work on documentation
and classification of the spoken language currently being carried out at

Freiburg (Professor H Steger).
(1i1) Phenology

Work on the phounetic and phonemic aspects of the sound_systems of
German has been in keeping with international developments. Recent
studies hava.gone beyond the mechanics of acoustic and articnlatory
phenomena, bordering the fields of psychology and communication tech-

nology, notably in G. Ungeheuer's department in Bonn.
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(iv) GCrammar

tlere there havs been profound changés. Apart from the critical
evaluation of traditional teaching grammars (especially of the 'inhalts-
bazogene! variety); most far-reaching ardvances have come [rog abroas’:
L. Tesnidre's Dependency Grammar and N. Chomsky's Transform:tinnal-

Generative Grammar, which have guided descriptive work at the Insztitut

fiir deutsche Sprache and the Arbeitsstelle Strukturelle Gramaatik
respectively.

(v) Vocabulary

There has also been progress in this field. Building on the concept
of the 'Wortfeld! and linking this with other types of lexicn-semantic
analysis in terms of structural, anthropological and generative lingulstics,
German scholars are taking a new look at the vocabulary of German.

(vi) Regigters
e . .

1
i

Partly grammatical, partly lexical are the atlacks on the complex
problems of literary style and the 'Fachsprachen'. It must be admitted,
however, that the time is not yet ripe for a summary of the rather limited

output in this field.
(vii) Contragtive lysi

Contragtive studies can only be tentative sketches until more complete
descriptions of individual languages become available. This is true of

the contrastive studies involving German currently available.
(viii) Applications

Some German authorities are backihg schemes to raise the level of
'linguistic education'. Language studies have been introduced in some
schools and a few 'PHdagogische Hochschulen' have now begun to increase
the provision of courses in linguistics for the training of teachers of

German and of foreign languages.

(A bibliography was provided.)

16. GILL
Miss H Lunt circuluted to the conference members a list of CILT

publicaticns and special attentinn was drawn to the following entry:

Report on the Survey of Mesearch into 3poken Language: 1963, carried out
under contract to the Council of Europe, September. 1970. Published March

1971,  Price £1.00. ; .
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Also circulated was CLIT Information Paper Mo. 1, the iLext of which
1s reproduced below, and information on current research on tha {eaching

of German beyond A-level (see Appendix C).

-
:
4
1
:

CILT Information Papsr lin.1

CILT RESEARGH REGISTER

CURRENT RESEAHCH IN LANGUAGE AND TLAIGUAGE TEACIING

The Centre for Information on Language Teachiny, since its establishment
in 1966, has maintained a register of, current research and devalopment in
Britain in the field of language and language teaching. The Resaarch
Register 1g at present kept In the form of a classified card index in the
Language Teéching Library (jointly supported by CILT nhd the English
Teaching Information Centre).

Information is provided about work in, for exampls: linguistics and language
studies, experimental development of course materials, comparison of teaching

methods and media, curriculum studies, linguistic aspects of" education,

psychology and sociology. Research on any language is recorded, although
work that is purely .literary is not included.

The Register is designed to give brief information about sach projectl the
nams and address of the research worker, names of his principal associates
and of the institution in which he is working, the title of any sponsoring
or financing body, the title and a brief description of the yproject, with
‘the date at which it was begun, and any details of progress that are
available, or referencesto articles published. There are at present over

400 research projects in the Register.

The information recorded is provided for this purpose by the research
workers or institutions concerned; the Rsgister thus constitutes an
authentic statement on the nature and scope of each project. Entries
are kept.up-to-date by periodic reviaion; any detailed information and
progress reports that are received by CIIT are kept on file, and are
available for consultation on request by enquirers. . Among the institu-
tions in which work is being carried out dre thirty-nine British
universities, several polytechnics, and a nwmber of -technical colleges
and colleges of education, as well ag research units and other organisa-
tlons; the research workers include postgraduate students as well as

teaching and research staff and their associates.

- Publication of the Research Register is planned for 1972, and a full
- ‘revision ig now being undertaken in ¢rder that the published'Registar
' shall be as accurate and as up-to-date as possgible. Details of projects
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not yei recordad in the Register will also be wmlcomed {a nhort, que st inn-
naire asking for the necansary informtinn may be obtained rom CILI').
Those unable tn visit the Centre may address enqhirias about gpecifin
topics to the Research Information Officer; it is, of course, helpful if
correspdndonts can Qefine clearly the terms and context of their enquiry.
(The following examples of 'speciflc topics! illustrate this: language
development in children up to the age of five, expsrimental development
of language labsratnry waterials for teaching Spanish bayond 'A' level,
the proficfency in BEnglinh of overseas students of gsclenes and technology
and their language needn.)  Although CILT at rrosant records In the
Reglaster only uctivities withiin Great Britain, the index alsn contnins a
number of entries providad by the Bnglish ¥ Teaching Infovmatisn Coentre on
work in progregs In other countries; most of thase concern bthe teaching of

Bnglish as a second languaga.

Those who wish to consult the Registor themsslvegs may do so between .30 am
and 5.30 pm on Mondays, Tuesdayz and Thursdays, 9.30 am and £.0Q pm on
Wednesdaya, and 9.30 am and 5,00 pm on Fridays, in %he Language Teaching
Library on the first flosr of 3tate House, 63 High Holborn, London WG1R 4TH.
(Nearest Underground stations, Holborn and Chancery Lane.) v

Yoy 1971

17. Summary snd desiderata (J F Galleymors)

Attention is drawn to a statement on the identification of national
needs and planning for foreign languages in tle Unitsd Kingdom given by
Miss Mabel Sculthorp at a Gouncil of burope meating (October 1970) on
"Goal Analysis, Contents Definition and Evaluation in Modern Languages at
University Level! (CCC/ESR (70) Misc. 13) (copies prcviouqu clrculuueﬁ)

Msntion must also be made of two 3 Surveys of National Noedg qnd Demands in
Modern Lanruacest onme is now being initiated at the University of Sussex

and entails an enquiry by Vaughan James into what lenguages ars being

_taught 1n the United Kingdom ard at what Jevels - essentially a testing

operation (DES £9000 on GRDMJ recomnendation); the other is at the
University of York (Frofessor E Hawkins) and involves an analysis of the
needs of commnerce and inoustzf, ‘the professions and the services (Muffield
Foundetion £14,000 on CRDML vecommendation). Both surveys, urgently
reedod for acre yesrs, coincide not only with similer snquiries being
conducted in Furops but also with such problems as the sudden demands for
languages va mey eupect follnwing eatry into the Europeen Community and
with the unforessen difficvliies now arising in the teaching of German in
the schools. These latter include also the complic&tian of new patterns
in the eixth form and the studant's problam in Qelectlng his course or
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optlan from the increasing variety being offered in higher cdueation.
R

The confersnce programne has included contributianz from a wide
range of experience and work In progress, having in coruon:the fﬁct that
they are experimental and of considerable value in a cooberation far the
batter teaching of German et post A-level standards. Plainly 1t has heen
fruitful for pnlytechnics, universities, colleges of education and other

institntions of higher education to meet together.

In the final discussion it emerged that the conference as a whnle
felt. such gatherings to be important and useful. It wag further agreed
that changes of policy, the existence/nmon-oxistence of funds for research
should not determine alone the occurrsnce or Liming of such megtings but
that they should be held regularly - every two or threa ysars. It was
also felt by some that future conferences might profitably restrict
their scope and consider in greater depth a smaller number of topiés.

It was agreed that another post A~level German Language Teaching
Conference should be held in 1973 and that D C Attwood and J L M Trim
should be asked to initiate arrangements for this.

LR B N N )
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The Conference Programme

ion September 13th

SE3SION I (Chairmant Professor LIG Thomas)
Introductinnt The pressnt position of German in

(i) 3chools (4 Pack)
(i1) Colleges of Education (Profossnr 4 Spleer)
(11i) Polytechnies snd Colleges of Further Education (Dr FG Healey)
A g

(iv) Universities {Profesaor K Brooka)

SE33I0H II (Chairman: LJ Russon)

Trends in the evolution of German language studles In British
Universities (JIM Trim) '

Tusg September 14th

SESSION IIT (Chairmani JF Galleymore)

(1) Introduetion to research in progress (JF Galleymore)
(i1) The Birmingham Project (Dr L Seiffert)

(iit) Impressions of a U3 German Summer 3chool (Dr L LAb)

SESSION [V (Chairmun: JLM Trim)

(1) Methodological variations (Migss E Paneth)
(ii) Translation in advanced language courses (P Newmark)
(1i1) The Hull/Sheffield project (FC Stork/DC Attwood)

SESSION V (Chairman: DG Attwood).

(1) The Nottingham project (German for Chemists) (W Grauberg)
(1i) Two projécts at Thurrock Technical College (M Thomas)
(11i) The Materials Bulletin (W Grauberg) |
(iv) The proposed combined B3c in Engineering with Germsn
.At the University of Bath (Professor J Coveney)

[After Session V,confersnce members visited the Language Teaching
Rocms and the Brynmm Jones Lib‘ary at the University and later
attended a dinner given by the Vice~-Chancellor, Sir Brynmor Jones_7

Wed September 151:11

SESSION VI (Chairmans: Dr FG Healey)

(i) The York progact (P3 Gresn)
(i1) The ME London Polytechnic project (B Gomss da Costa)

C =57
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i SE351¢0 VI cont...
(iii) The testing project at diotLinghna (3 iraubare)
(iv) Das Doutsche 3prachdiplom un Das Graie Dentgniw Sreachdiplom
4 .
i (R Berger)

SE3SIUE VII {Chairmans Frofcssor D Mennie)

[ONERY

(1) ldeal speaker periormance iun Garman:t dhat tha lanmuoes
laboratory can da (W Bennett,)
(1i) Literature in advanead lanpuape convies (P iewmari)
{11i) The year abr .1 (RM 01dnall)

b e |

SESSL0H VILL (Chalrmunt JF Galleymors)

(1) Remodinl Geramn (i McDoermott)
X (11) specinl longunve schanls in the U3SH (8 Woodriff)
(11i) The Survey of ilational Neads sud Uemands (JF ialleyiwara)
(iv) Swamary and desiderata (Jf Galleyumore)
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The following resslutions were passed at the conference:

(1) "That this Conference urges the Department of Edusation ani
Science, particularly in view of this country's intended entry into
tha Common bbrket,‘to reconsider its decision to cut off designatad
funds and coordinating machinery for ressarch and devalopmeat in

modern languages.!

(Passed pem, con. and transmitied %o Mrs Margaret Thatchers a copy
of the reply received is attached.)

(1i) "That this Conference supports the recommendation of the
Assoclation of University Professors of French to set up a council
or committse repregenting the different languages to enguire into

provigsion for ressarch and development for modern languize teaching.”

(Passed nem.con., with one abstention and transmitted to the Secretary
of the Association of University Professors of French.)

(111) "That this Conference recomnends to the Confeérence of University
Teachers of German in Great Britain and Ireland that the United
Kingdom government be approached to appoint a representative from the
Conference‘of University Teachers of German to the Joint Anglo-German
Cultural Comnission which has been set up by the governments of the
United Kingdom and the Federal Republic of Germany to consider common
cultural interests.) v

(Passed nem.con.)

~53=




R

Your reference:

Our reference:

DEPARTMENT OF
EDUCATION AND SCIENCE
Curzon Street, LONDON W.1
Telegrams: Aristides, London

Telephone: 01-493-7070, €Xt. 5871 oy 264329

P71/054 | 5th October, 1971.

D.C. Attwood,Esqg., M.A.,
Department of German,
The University of Hull,

Dear Mr. Attwood,

I have been asked to thank you for your letter of 16th September to the
Secretary of State forwarding details of a risolution passed by a conference
on Post A~level German Language Teaching about the designated funds and
co—~ordinating machinery for research and development in modern languages.

The decision to dissolve the Committee on Research and Development in

Modern lLanguages, which was largely responsible for co-ordinating research
in this area was taken after consultation with its independent sponsors,

in the light of the important changes in the circumstances since the
Committee wms first established. These changes included the growth of other
agencies concerned with educational research in this field -~ some supported
out of Government funds - which were either not in existence when the
Committee was first established, or had not concerned themselves with modern
languages.

The dissolution of the Committee does not mean that the work it has been doing
will come to an end or that a central body will no longer exist. The Centre
for Information on Language Teaching, which provided the staff for the
Committee and was involved in its day-to-day working, has been able to
maintain many of the Committee's functions without a break. Additionally

it has established, at the request of the Secretary of State, a Clearing

House to ensure that research proposals in this field which do not obviously
come within the established interests of particular supporting agencies will
be brought to the attention of the agency which is most likely to be concerned.

The only funds specifically allocated for research and development in this
field have been those earmarked and provided by this Department, It was
decided however that a specified sum could no longer be reserved for modern
languages alone among all the curriculum subjects, and that the Department
should revert in this fisld to its own, and other agencies', normal practice
of judging proposals in all subjects on their merits and with refersnce to
goneral objectives,

The Secretary of State, in an address to the National Foundation for

 Educational Research in December last, pointed to the changing role of the

Department in the field of educational research, - This change emphasises the
active initiation of work on problems of the Department's own choosing which
have a direct relationship to its own policy needs, rather than the more
passive role of supporting research on a grant-giving basis. Such an approach
would not allow for the provision of Departmental research funds in-the way

in which the resolution c¢f your confererce suggests.

Yours smncerely,

-jBﬂhclﬁu&SLQNQ.

" D. McLaughlin (Planning Unit)

. Thu ptrper is suitable for Dyelme haioéopying
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Cenbtre for information on Languape Teaching

CUBREHT RESEARCH Off THE:
TEACHLIF: OF GBRMAL LLTOLD 'a' LEVEL

recorved in SILT Research Repister

August 1971

A regictey of presearcih in progress in tritain bhat relates Lo langunges
nd lanpguage teaching is mainlained by the Centre for Information on
Langakipe Teaching in the Lanpuape Teaching Library et -otate House,

63 Hipgh flolborn, Lonuon WCIM ATH. The selected entries set ont below
are thone describing work on the teaching of German beyond 'A' level,
The dJeteils given, which have Deen provided for the Register by the
reasearchera concerned, and which are incorporated in the Replster with

their permission, have recently been revised,

The aorinl number al Lho baprinning of cach enbry simply foentifies the
project; some reseavciers provide more bthan one enbtry, and projects
are numiaered in the order in which they ave recorded in bl a irter.

A odescripbion i the Hcﬁister.(lnfoyumblon Paper no, J) ls ntbuched,
with a questionnalre wihlch may be nsed Lo provide information smbhouh
recesreh the! hias not yot Loeen reoported.  The Hesearch Informabion
Oi'ficer at CILT is glad to recelve such informetion nt any tiawe, mnd is

at present preparing the Repglster for publieniion next year,

534, © C stork, Languaye Centre, University of Shefficld, Sheffield 510 27U

{nvestipations into methods of teaching Germun at poust-'d' level stare,

with apecial reference to the use of the lansunpe laboratory,

Partleulur importance is attached to the need to coordimts materiuls
used in the lanpuage laboratory with classroom work, and to invblve
students in the investipation., Students spending a term in vermany will
vork on projects which will have a bearing on materinls used Lor
instruction, listerials are belng used {rom az wide a ranpe ol lamnguuge
vorietiuns as pousible, including advertluing, poliiiCul propaganda, )
adolescontat languapge - e, lt“ls hoped that rncordingé may he dollvchéd
aystematically in Gerwnny, bo develop an archidve of materinl ror teaching

ami Lor Llinguistle resconich on spoken German, Jate hepun: Cotober 1966,

567 b D Van abbe, bepartment of Languages, bolytechnlc of il south
Bank, Francis lloune, Francis Utreet, London SWl. dssocintes:

varlous native speikers of German, including Assistenten,

Prepuration of an advanced German course.,

Pite advanced and intermediate levels of an audio-lingual course for
adolescent and adult students are being prepared, using modern methods,
especially language laboratory drills, VYor publication.: Date begun: '1961.
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580 5 Craven, Pepartmunt ol Hodern lvouprsoes, Uniy s ity 0 asbon

Birminghas, Goste Green, Birmingham B84 700, Assccl o osbasg.

The proeseation of a laniugye lasboratory Goerma eourse, to sunclenen!

and coordinate with advanced studlcs in iepman.

The work at pfesenﬂ forms part of the deprre course in communieation
seience nnid Iinguistics (Serman, philogsophy an mathemiiies), bot it
wiil be noually adaptabile to any similar unlerpraduate course, such as
tie University's 'combinpod honours! course comprising a science and n
foreipmn lungunuo.. The snlorials aim to nromot e by lnborntoryvﬁnd
awilo~vicnal aide) aural comprehension of, and oral facility in,
hiph=1ovel contemporary lanpuuge In its manitold aspects: confervence
anid docueentary langiege, colloquial idiom, sjucialiet technical

verminolopy clce,  Oral translation techniaues sre boing dove loped,

Dute bopunt October 1994,  Progress reporied: 1971t basic molerials

completod, supplementusry materials being -ieveloped.

5494, Ur M ovan dor Will, Bepartment of German, University of Ylymincham,

O Box 363, Birminphaw B15 27TT.

Preparotion of tapes for clags alody and privaic study as part of

practicnl lanjuagre worl in Gorman ol a8 very acvoenced lavel,

Materinla sultable for firgt-ycar honours work in German are now availabls

and a sccond-year pilot courre is neirlng completion. Information sbout
thege can e obtained from the Department of German.,  Uabe epunt 1062,

Propress reported: in: 'The lanpuape laboratory in advancew language
X J ¥ :

teaching', Medern Lanuages, vol. A7 no. 2, 1966, p.56-8.

761 G Windsor, Departnent ol German, Unlveraity of Bristol, Wills!
Memorial Building, %ueen's Rond, Bristol Bo8 1RJ. Aspociate:
F C Fowell.

Intonation pattern. in spoken German.

An enquiry anto the value for teaching purposes of a vibual recording

of speech oscilloprams, in the dolection, assessment and remedying of
npeach iaults typlcal of English students of terman.  This will be
princip&lly and directly concerned with undergraduste teaching, but may
well have wider epplication. Initlal results appear very promising
relation to Tnctors of spesch rhythm and tempo. Dube begun: Octobur
1967, Pfopress reportcd: 1971'Athe work is at present concentrating

on 1mprovinu the gensitivity of the negative material used and tho

aimplicity of presentation of the final record.

~

853 M G Thomas, Langunjnes Division, Thurrock Technical Collepe, Woodview,

Grays, Bogex. Assosiutes: R Holdemann, A Huss, oSpoennor: Hul'field
Foundation, through G ommlttco on Ho%eurch und Dovelopment in Modern
Languages.

Proparation of export wnrketing courses in French, uurman and opanlish,

Courses in French, iermun and Spanish desipned Cor advanced students in
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these lanpuapges; the subject taught ir the tecnnique of fnco—to—face
selllny;, using the {oreign languase as the feaching medium, fiethou:
languue laboratory and classroom-based tiaining. For publication.

Dute bepun: September 1967, Progresg reported: 1971: validation of

completed course in progress, for completion in 1971,

892 B (iomes da Costa, North-East London Folytechnic, College Buildings,
Longbridpe Road, Dagenham, Essex. Associute: T M ¥ Smlth
(University of Southampton). spongor: Department of iducation end
Beience, through Comuittee on Research and De#elopment in Modern
Languajpes.

Achievemsnt in German languape: a sample survey of universitles and

collejies.

A two-stage survey of the incremental learning patterns over 3 and/or
4 years of a reprosentative sample of students reading for an honours
degree in German studles at universitfes and |p CNAA-spproved courses
in ewllegs® in England nnd Jales. an atiempt will Le made to discover
thoss factors which are nssocluted with variations in linguistié
performance in order to make inferencec ahout what makes for high
levels of attalnment in the tour languape skills in German, [hase 1
Is a cross-secctional study of those graduating at the end of the session
1969-70; phage 2 is.a longitudinal study of the freshman intake of
1970-71, Date begun: January 1969,

941 F T C Carter, Department of Social Sciences and Economics,
Loughborough University of Technology, Loughborough, Leicestershire.
Preparation of material for language laboratory and oral teaching of

German at degree level,

The material i1s to be used in the degree course 'Languapges, politics and
gconomic§ .of modern Europe', Tape-recordings are made of a varlety of
speakers belonging to different professions, talking freely about thelr
work. Questions put to interviewees aret 1) your organisation,

ii) your role in it and-the training you needed for it; 1ii) your
dally routine; iv) your likes and dislikes about your work., Firet-
year material has been collected, transcribed, and is now in use;

second-year material is in prepuration. Date bepun: January 1969.

Projgress reported: 1971: second-year material now complete; the whole
course is being ‘revised and completed for possible publication,

945 Ur L Seiffert and Dr W van der Will, Department of German, University
of Birhingham,‘PO Box 363, Birmingham B15 2IT, Asgociateg:s I E Wydall,
W Herrman, Sponsor: Dep&rtmenb of Education and &cience, through
Committee on Research and Development in Modern LanguagoS.

Research on advanhced language teaching in German,

This will include investigation into the use of language laboratories in

post-'A' level teaching of German., An extensive corpus of materials for
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21l lewnis of an honours «dejree course iu cwioon st des wi'lh be propare’,

f proviaine work in oral discourse and wrillen couposition,  uwo complete

' shapres of lancusge labneatory excreises will b devaloperd,  otape 1 will

¢ b Lhe propramming of cral practice from direct imitniion Lesding to

; “free oral difcourse.  olupe 11 will include varied typrg ol nural
comprehension and oral iscolirse ana exoreiser in oral btranziation,

g nbe Lepun: October 1900 (for completion in 1°71),

i
Othoest recearch on Gorman

§ .

g Othay Heranreh wegilstor ‘mbrieg descoliiis work on Geormtn inclnce "o

- folloria, , on whicl Du-taer informatlon may b obbali g £, SILT:

{ .

’ 504 Swer oo T pmd L, Undverecny Gollege of North Wales, Bappor:

an historical dictionary of German fisurabive usege.

563  iiss B Fanelh, Geldsmiths' Collepe: Thr role of intonabion

in the commupicnation of meaning.

r

doe eghnde ot

548 Dr o Van albdy st aahh Bande

Lz bepinnexs.

A (Ve pmaf «overt

59%  C V Russell, University of London Instilbunbe of Mducation: An

investipation nto the structure of Lhn 'O'=level oxaminabion

in licrman.

GO7  brofommor W PR fes, Unlweroi by ot Yorks A _comparative study

sees of pupils lewrnings derman by wiiferent

wl' 3 melened ¢

t. meothods, with and without a lanpuage laboratory.
({esearch moasurcwents concludad anpust 1970;  rosults now

Leing written up.)

65714 Yirkwood, University of GBurrey: Thema and rhema in dnglish

ang Lerinan.

706G 7 . Jones (research at George ¢ Horrap & Co, Ltd): Comnilation

of "larrap's stondard Germon ond Fnglich dictionary'.

/62 liss. i | Goodbody, tniversity of Bristol: Collection of Geiwman

'[alse {riends'.

T8, Frofessor P B Salmony University of Sdinborgh: Synchronic

shudies in German,

C Y osames, Unlversiby of Sussox:  Sarvey of materinls and sources

for Leachine ¥uropoeah stuidieg in segondury schools,
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A
9477

944

965

1116

1128

SO ]

el Bent dngbine A cungutor-

prammebioal on Spancl

I S S

sl Hsgaian

_ ki seryein

ar fodegzed, Univeraity of Surrey: Opurcu ol moderi beers

5000 Savleyy Low bbhorowh Undvers by of Tecimalopy: o

ulucnes of rolitical chanea on len unce in east Sorwmany.

o Cinson, tindy ceity of Sheffield:r Loyelopment oi joimgs
Lo Losien bl morphedopy and synbax ol reeach ang bGormas b

seeoninry schoot 1 veld.

b Whoreen, Thurroew Technical Gollye:  Jonversion courses

Iy vrench, wpian sng apanieh Sor iwiuntry.

i Fun {(1rseareh ot Jeprerbment ol Lingointica, Universily of

Dambridee)s Theory and pracbice of progqicnmied Coreipn

Lepuope incbiuction, ans The value of conbragtive phonological

sbuting oy a basin Por predichbin lencnors' errorvs.

S Hlind, Liwerpool Pelytechnic: A Joxicomstrieni mnalysia of

Gorwan i bhe 3014 of heavy electrical ensineering.

ring bodoyle, lanchester Polytechnic: Verbil nspeet in

conLcumoruU German and Snglish.

A J Feck, schools Caouncil iodern Lahgunges Project, Universlity

of York: Freparation of an ‘-uruo—vmuﬂ (.(\1 magl _eours

{('‘Vorwarisal') for secondary school pupll

G Pepper, Univereity of Bxeter: A study of German vocabulary

and _simple idiom to lead to a basje sclection suiteble as

of an '0' luvel m] labus.

gr B I A bove, University of Nottingham: Preparnbion of o

course in German i'or chemistry students.
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Appendix D

Conference Members

DC Attwood, University of Hull

Dr C Baier, University of Hull

Miss P Barnett, Portsmouth Polytechnic

EM Batley, Goldsmith's College

Dr R Bsrger, German Institute

Dr AD Best, University of Hull

D Bowman, University of Edinburgh

Professor K Brooke, University of Keele

PG Brown, Wolverhampton Folytechnic

Professor WA Coupe, University of Southampton
Professor J Coveney, Univergity of Bath

3 Craven, Unlversity of Aston in Birmingham.

KJH Creese, Hockerhill Gollege, Bishop's Stortford
RH Edwards, The British Oxygen Company Ltd

iE Foulger, Univeraity of Manchester
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